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NEW MEXICO’S CAREER LATTICE FOR

EARLY CARE, EDUCATION, AND FAMILY SUPPORT

The levels of the Common Core Content and Competencies that follow correspond to levels of certifica-
tion and licensure available from the state of New Mexico.  Altogether, this spiraling system of profes-
sional development is referred to as the New Mexico Early Care, Education and Family Support Career 
Lattice.  The term career lattice is meant to create the vision of a trellis that provides multiple pathways for 
growth and development, as opposed to a career ladder that enables only vertical movement along a single 
track.

Because the New Mexico Early Care, Education and Family Support Professional Development System 
encompasses all systems serving children birth through third grade and their families, the term career 
lattice is the most appropriate way to describe how individuals can move horizontally, vertically, and/or 
diagonally within a single system, or across systems as positions become available and/or as professional 
preparation enables them to seek and move into positions with more responsibility and increased com-
pensation.

  

The special features of New Mexico’s career lattice are the following:

•	 Individuals can enter the career lattice at any point in their growth and development as profes-
sionals.  Depending on their professional aspirations, individuals may remain where they are or 
pursue multiple opportunities for their future professional development.

•	 Professional preparation and corresponding certification and licensure within the career lattice are 
recognized by a number of different systems, enabling individuals to move between systems.

•	 Each level of certification and/or licensure is based upon study that builds upon and increases 
skills and knowledge in the same competency areas.  As a result, all professional preparation 
“counts” toward work at the next level.

•	 All personnel build upon the same core content with the opportunity to pursue areas of concen-
tration.  Early Childhood Teacher – Birth through Age 4 (PreK), Early Childhood Teacher – Age 
3 (PreK) through Grade 3, Family, Infant Toddler Studies (FIT), or Early Childhood Program 
Administration.



The levels of the career lattice are as follows:

•	 45-Hour Entry Level Course – a basic course that introduces the areas of competency at the 
awareness level.  The certification of completion is awarded by the Office of Child Development, 
Children, Youth and Families Department.

•	 New Mexico Child Development Certificate – a state-issued certificate that is equivalent to 
a CDA credential and approved by the federal Office of Head Start.  The requirements for this 
certificate include the completion of 4 specifically identified courses in early childhood education.  
The certificate of completion is awarded by the Office of Child Development, Children, Youth 
and Families Department.  

•	 1-Year Certificate – certificate earned after completion of 29 credits in early childhood education 
toward an associate degree program.  The certificate indicates completion of the early childhood 
“vocational” courses within an approved associate degree program, most often completed in the 
student’s first year.  The Office of Child Development, Children, Youth and Families Department 
awards a state certificate upon completion of this vocational course of study.

•	 Associate Degree – a two-year program consisting of approximately 65 credits, including both 
early childhood content (29 credits as described above) and general education content (ap-
proximately 35 credits) available at all two-year and some four-year institutions.  The degree is 
awarded by the institution, and the certificate of completion is awarded by the Office of Child 
Development, Children, Youth and Families Department.

•	 Bachelor’s Degree Licensure Option – a four-year program consisting of approximately 128 
credits, available at some public four-year institutions in the state.  Approved Bachelor’s degree 
programs lead to the New Mexico Early Childhood License:  Birth through Age 4 (PreK) or Age 3 
(PreK) through Grade 3.   The degree is issued by the institution and the license is awarded by the 
New Mexico Public Education Department. 

•	 Bachelor’s Degree Non-Licensure Option - a four-year program consisting of approximately 
128 credits, available at some public four-year institutions in the state.  Approved Bachelor’s 
degree programs lead to a certificate issued by the Office of Child Development, Children, Youth 
and Families Department in Birth through Age 4 (PreK), or Age 3 (PreK) through Grade 3, or 
Early Childhood Program Administration or Family, Infant and Toddler Studies (FIT).  
The Degree is issued by the institution.

•	 Master’s Degree – consisting of 36 to 42 hours of graduate work in early childhood and related 
areas, available at graduate universities in the state.  The degree is awarded by the institution.

•	 Doctorial Degree – consisting of 66 to 72 hours of graduate work in early childhood education 
or related areas and additional degree completion requirements (comprehensive exam, doctoral 
dissertation, etc.).  This degree is available at some 4-year universities in the state.  The degree is 
awarded by the institution. 

The career lattice is designed so that each level fully articulates with the next level.  That is for example,    
the New Mexico Child Development Certificate counts toward work for the certificate; a certificate con-
stitutes the equivalent of the first year of work toward an associate degree; and an associate degree transfers 
to any early childhood program at four-year institutions as the first two years of work toward a bachelor’s 
degree.  The Early Childhood Higher Education Task Force, a standing task force of the New Mexico 
Child Development Board and the Office of Child Development, has developed a common catalogue of 
coursework with common course titles and content for all institutions of higher education in the state.
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WHYDOI NEEDSPECIALIZED

EDUCATIONTOWORKWITH

YOUNGCHILDREN?

Because…
✏the early years are the most important

for learning

✏young children learn in special ways

✏quality programs for young children 
require staff who:

✎ understand developmentally
appropriate practices

✎ facilitate all aspects of child 
development and learning

✎ establish partnerships with 
families and the community

✎ design programs and curriculum
that are culturally and 
linguistically appropriate

✎ provide a healthy, safe, and 
challenging learning environment

NEWMEXICO’S
Early Care, Education

&
Family Support

Professional
Development System

for those wanting to work as a:
• teacher

• child-care teacher
• home visitor
• program administrator
• early interventionist
• mentor or 
• program development specialist

with children birth 
through third grade, their

families and programs
they attend.

For more information about New
Mexico’s Early Care, Education
and Family Support Professional 

Development System:

Contact the New Mexico 
Office of Child Development.

(505) 827-7946

or

Contact your regional Early 
Childhood Training and Technical

Assistance Program

or

Contact the early childhood 
faculty at your local institution of

higher education

or

Additional information is available
at www.NewMexicoKids.org

Levels of Certification and Licensure for New Mexico’s
Early Care, Education and Family Support Professionals

Common Core Early Childhood Coursework

Early 
Childhood
Educator

Early
Childhood
Program
Admin.

Family, 
Infant Toddler

Specialist

45-Hour Entry Level Course

Seek advisement and talk with early childhood faculty
Choose a Pathway & Plan General Education Coursework

Associate Degree/Lower Division Professional Pathways

Bachelor’s Degree Professional Pathways

Common Core Early Childhood Coursework

Early 
Childhood
Educator

Birth - Age 4

Early 
Childhood
Educator

Age 3 - Age 8

Early
Childhood
Program
Admin.

Family, 
Infant 

Toddler
Specialist

Continue Pathway & Plan Electives/Licensure Endorsement

LEVELS OF CERTIFICATION
AND LICENSURE:
Certificates  issued by the Office of
Child Development/CYFD. Teacher 
licenses issued by the Public Education
Department.

45-Hour Entry Level Certificate

NM Child Development Certificate
(state-issued equivalent to the CDA)

• Infant and Toddler
• Preschool

Vocational Certificate 
Associate Degree Certificate

Bachelor’s Degree Certificates:
Early Childhood Educator: Birth-Age 4
Early Childhood Program Administrator 
Family Infant Toddler Specialist 

Early Childhood Teacher License: 
Birth through Age Eight

• Birth-Age 4
• Age 3-Grade 3

Professional Certificate in Family, Infant
Toddler Studies

}Issued 
in these
3 areas
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THE COMMON CORE CONTENT

The common core content describes the minimum expected level of competence for individuals that exit 
preparation programs at each level of the career lattice.  In other words, it describes what all early child-
hood professionals must know and be able to do when they complete the entry level, the certificate/
associate degree level, and the bachelor’s level in each degree pathway. At each level, content is based on 
the same set of competencies, but the indicators of competence represent increasing depth and breadth at 
each ascending level.  All institutions of higher education in the State of New Mexico include the com-
mon core content in their coursework, thereby guaranteeing each student’s level of competence when 
exiting the program, regardless of the particular institution.   

The reader will note that the Common Core Content identifies only three levels – Entry, Associate, and 
Bachelor’s Degree.  The certificate level is combined with the associate level because in institutions that 
offer the Associate Degree, students normally complete the early childhood coursework first (29 credits), 
after which, they are eligible to apply for a state-issued certificate in early childhood.  This coursework 
constitutes the first half of the Associate Degree, the last half consisting almost entirely of general educa-
tion courses.  Consequently, there is essentially no difference in the levels of demonstrated competence in 
specific early childhood knowledge and skills between personnel completing the certificate level and the 
Associate Degree level.  However, one would expect that those students completing the Associate Degree 
would demonstrate higher levels of general competence that contribute to more optimal outcomes for 
children.



PREAMBLE

What early childhood professionals know and can do significantly influence children’s development, 
learning, and success in school.  Since the period of early childhood spans the first eight years of a child’s 
life, these early care and education professionals are being prepared to work in varied settings that include 
child care centers, family child care homes, Head Start/Early Head Start, early intervention programs, 
public and private schools through third grade, preschool and Pre-K programs, and family support pro-
grams. Professionals may refer to themselves as teachers, educational assistants, assistant teachers, teacher 
aides, caregiver, providers, or home visitors.  In the final analysis, they all teach and they all provide care.  

The core competencies that follow (in bold) are designed to describe what early childhood professionals 
should know and be able to do at the conclusion of a bachelor’s degree program.  They include seven ar-
eas:  Child Growth, Development & Learning, Health, Safety & Nutrition, Family and Community Col-
laboration, Assessment of Children and Evaluation of Programs, Developmentally Appropriate Content, 
Learning Environment and Curriculum Implementation and Professionalism.  For each core competency, 
specific indicators are articulated for personnel completing professional preparation at each of the three 
levels.  Teachers who demonstrate these competencies and their indicators can work effectively with young 
children in a variety of settings.  

NOTE:  Each time an indicator refers to “inform others” or “collaborate with others”, it is meant to in-
clude family members, community members, colleagues, program administrators, and other professionals.  





Technology
	 Technology should be integrated into the early care and education curriculum as 
developmentally age appropriate, as well as when used to supplement and/or enhance the 
curricular activity. Additionally early childhood teachers should be knowledgeable and 
familiar with the ways in which technology may support the opportunity for young children 
with diverse linguistic skills and/or abilities to access and participate in the program’s 
activities fully. Additional information may be found at the International Society for 
Technology in Education website (http://www.iste.org/welcome.aspx). This site provides 
information about the National Educational Technology Standards for Teachers (http://www.
iste.org/standards/nets-for-teachers/nets-for-teachers-2008.aspx). Some competencies in 
the use of technology that may be important for Early Childhood Teachers to possess upon 
completion of specific coursework and/or at degree levels may be the following:

Plan strategies to manage student learning in a technology-enhanced environment.

Manage student learning activities in a technology-enhanced environment.

Model and teach legal and ethical practice related to technology use.

Promote safe and healthy use of technology resources.

Ability to design developmentally appropriate learning opportunities that apply technology-
enhanced instructional strategies to support the diverse needs of learners.
	
Ability to apply current research on teaching and learning with technology when planning 
learning environments and experiences.

Demonstrate the use of technology to support learner-centered strategies that address the 
diverse needs of learners.

Identify and use technology resources that affirm diversity.

Demonstrate the ability to apply technology resources to enable and empower learners with 
diverse backgrounds, characteristics, and abilities.

Demonstrate the ability to apply technology to develop students’ higher order skills and 
creativity.

Demonstrate the ability to apply technology in assessing student learning of subject 
matter using a variety of assessment techniques.

Demonstrate the ability to use technology resources to collect and analyze data, interpret 
results, and communicate findings to improve instructional practice and maximize student 
learning.

Demonstrate the ability to apply multiple methods of evaluation to determine a student’s 
appropriate use of technology resources for learning, communication, and productivity.
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A.	 CHILD GROWTH, DEVELOPMENT, AND LEARNING

RATIONALE

Foundations for all learning are established during early childhood. Biological-
physical, social, cultural, emotional, cognitive, and language domains are inherently 
intertwined in growth and development. Early childhood professionals must 
understand this process of development and the adult’s role in supporting each 
child’s growth, development, and learning.

A1. Incorporate understanding of developmental stages, processes, and 
 theories of growth, development, and learning into developmentally     
 appropriate practice8.

Entry Level

a)	 Discuss in general terms the growth and development of children from 
birth through grade 3. 

b)	 Observe children of various ages, and discuss the relationship of the 
general characteristics of growth and development to their observations.

Certificate/Associate Degree Level

a)	 Define in general terms child development stages and learning processes.
b)	 Explain how developmental variations and family culture, language, and 

environment influence a child’s growth and development.
c)	 Discuss the relationship between theories of growth, development, and 

learning and early childhood education practices birth through grade 3. 
d)	 Plan and implement lessons that demonstrate knowledge of 

developmental variations. 
e)	 Plan and implement lessons/activities that reflect knowledge of each 

family’s culture, language, and environment. 

Bachelor Degree Level

a)	 Use critical analysis of documentation, experiences, learning, and current 
research theories of child growth and development as the basis for all 
planning decisions and implementation.

b)	 Collaborate with others to apply the knowledge of child development 
stages and learning processes to plan and implement developmentally 
appropriate practices.



2

A2. Demonstrate knowledge of the interaction between maturation and 
 environmental factors that influence physical, social, emotional,   
 cognitive, and cultural domains11 in the healthy development of each  
 child.

Entry Level

a)	 Discuss biological and environmental factors that influence and foster the 
healthy growth and development of children.

Certificate/Associate Degree Level

a)	 Discuss ways in which biological, maturational, and environmental factors 
interact to influence the physical, social, emotional, cognitive, and cultural 
domains in the growth and development of children. 

b)	 Use knowledge of biological, maturational, and environmental factors to 
foster healthy growth and development of children.

c)	 Demonstrate understanding of the developmental consequences of stress 
and trauma; protective factors, resilience, and the development of mental 
health; and the importance of supportive relationships with adults and 
peers.

Bachelor Degree Level

a)	 Analyze and use current knowledge of biological and environmental 
factors to advocate and inform others about the effects of biological and 
environmental factors on the healthy development of children.

b)	 Collaborate with others to modify or enhance the effects of biological and 
environmental factors.

	



3

A3. Demonstrate knowledge of the significance of individual differences in 
 development and learning. Demonstrate knowledge of how certain   
 differences may be associated with rate of development and  
 developmental patterns associated with developmental delays or  
 specific disabilities.

Entry Level

a)	 Discuss the unique developmental progress and ways of learning of 
infants, toddlers, preschoolers, and school-age children.

b)	 Discuss individual differences, including risk factors that may affect 
development and learning.

Certificate/Associate Degree Level

a)	 Identify activities and strategies that facilitate individual growth and 
learning.

b)	 Identify responses to specific children’s behaviors in the context of their 
development, their strengths, delays, or risk factors.

c)	 Demonstrate knowledge of specific developmental delays, developmental 
disabilities, and risk factors.

d)	 Describe how the characteristics associated with developmental delays, 
developmental disabilities, and risk factors influence development.

e)	 Observe and identify individual differences and risk factors in relationship 
to development and learning.

Bachelor Degree Level

a)	 Inform others about individual differences in development and learning, 
and how such differences are associated with risk factors, rate of 
development, and unique developmental patterns.

b)	 Analyze and use current knowledge and theories about specific 
developmental delays, developmental disabilities, and risk factors, and 
advocate on behalf of young children with developmental delays and 
disabilities.

c)	 In collaboration with support personnel and families, plan intervention 
strategies20 that use assessment information to address each child’s 
unique developmental progress and ways of learning.
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A4. Demonstrate knowledge of the similarities between children who are 
 developing typically and those with diverse abilities9. 

Entry Level

a)	 Discuss the similarities among children who are developing typically 
and those with developmental delays or those at-risk5 for developmental 
delays.

Certificate/Associate Degree Level

a)	 Develop and articulate a personal philosophy of acceptance and respect 
for all children.

b)	 Discuss the diversity of all children in growth and development, 
temperament, personality, learning style, etc.  

c)	 Identify, affirm, and respond appropriately to the similarities among 
children who are developmentally typical, and those with diverse abilities.

d)	 Model words and actions with all children, families, peers, and community 
members that accept and affirm children’s similarities and individual 
differences which would incorporate the use of Person First Language.

Bachelor Degree Level

a)	 Model words and actions with all children, families, peers, and community 
members that accept and affirm children’s similarities and individual 
differences which would incorporate the use of Person First Language.
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A5. Provide a variety of activities that facilitate development of the whole 
 child in the following areas: physical/motor, social/emotional,   
 language/cognitive, and adaptive/living skills1.

Entry Level

a)	 Discuss in general terms the domains of development for infants, toddlers, 
preschoolers, and school-age children.

b)	 Observe children of various ages and discuss the interrelatedness of 
physical/motor, social/emotional, language/cognitive, and adaptive/living 
skills in early childhood education.

Certificate/Associate Degree Level

a)	 Define and apply knowledge of each of the domains of development in 
daily interactions with children.

b)	 Demonstrate knowledge of the interrelatedness of physical/motor, social/
emotional, language/cognitive, and adaptive/living skills in early childhood 
education.

c)	 Develop a whole child orientation. 
d)	 Identify strategies to build relationships among children, adults, and 

environments.

Bachelor Degree Level

a)	 Use critical analysis of documentation, experiences, learning, and current 
research theories specific to physical/motor, social/emotional, language/
cognitive, and adaptive/living skills as they relate to child growth and 
development as the basis of all planning decisions and implementation of 
practices.
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A6. Apply knowledge of cultural24 and linguistic diversity and the 
significance of socio-cultural and political contexts for development  
and learning and recognize that children are best understood in the 
contexts of family, culture, and society.

Entry Level

a)	 Discuss how children develop within the context of family, community, and 
culture.

Certificate/Associate Degree Level

a)	 Define the major components of the social, political, and cultural contexts 
as they influence children’s development and learning.

b)	 Demonstrate knowledge of the impact and the interrelatedness of socio-
cultural and political contexts on development and learning.

c)	 Identify and develop teaching and learning strategies that are responsive 
to all children’s cultural and linguistic diversity.

Bachelor  Degree Level

a)	 Adapt practice to reflect on, and respond to, the dynamic relationships of 
diverse families and cultures and the changing nature of society.

b)	 Assimilate information on current events and respond in ways that reflect 
developmentally appropriate practice.

c)	 Critically analyze current knowledge, theories, and best practice 
recommendations to support each child’s development and learning while 
being responsive to diverse families and cultures.
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A7. Demonstrate knowledge of the many functions that language serves 
in the cognitive, social, and emotional23 aspects of development in the  
formative years.

Entry Level

a)	 Discuss the functions of language in all developmental domains of infants, 
toddlers, preschoolers, and school-age children.

Certificate/Associate Degree Level

a)	 Describe the relationship between children’s language development and 
cognitive, social, and emotional development.

b)	 Use observations of language expressed by infants, toddlers, 
preschoolers, and school-age children to plan cognitive, social, and 
emotional development activities.

c)	 Identify and develop language-based activities that support cognitive, 
social, and emotional growth and development.

Bachelor Degree Level

a)	 Analyze and reflect on how the many functions of language relate to 
cognitive, social, and emotional development.



8

A8. Demonstrate knowledge of the developmental sequence of language 
 and literacy22, including the influence of culture and home factors.

Entry Level

a)	 Discuss the language abilities of infants, toddlers, preschoolers, and 
school-age children in the context of family and culture.

Certificate/Associate Degree Level

a)	 Use observations and describe the language of infants, toddlers, 
preschoolers, and school-age children in the context of family and culture.

b)	 Describe the relationship between language development and cognitive 
development.

c)	 Demonstrate knowledge of language and literacy development.
d)	 Develop activities that promote development of language and literacy in 

the context of the family and culture.

Bachelor Degree Level

a)	 Reflect on, and analyze, current knowledge, theories, and best practice 
recommendations for supporting each child’s development of language 
and literacy.
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A9. Demonstrate knowledge of how children acquire and use verbal, non-
 verbal, and alternative means of communication2.

Entry Level

a)	 Discuss how children develop communication skills.
b)	 Discuss the multiple forms of communication used by infants, toddlers, 

preschoolers, and school-age children.

Certificate/Associate Degree Level

a)	 Observe and identify how children develop and use communication 
strategies to meet their needs.

b)	 Describe how adults support the child’s use of verbal, non-verbal, and 
alternative means of communication.

c)	 Describe the theoretical foundations related to the acquisition and use of 
verbal, non-verbal, and alternative means of communication.

d)	 Identify appropriate strategies to respond to children’s communication 
cues.

Bachelor Degree Level

a)	 Model appropriate practices for supporting verbal, non-verbal, and 
alternative means of communication.

b)	 Analyze and reflect on current knowledge, theories, and best practice 
recommendations for supporting each child’s means of communication.
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A10. Demonstrate knowledge of the relationship among emotions, 
   behaviors, and communication skills to assist children in identifying 
   and expressing their feelings in appropriate ways.

Entry Level

a)	 Discuss how children express their feelings
b)	 Discuss how emotions, behaviors, and communication are interdependent.

Certificate/Associate Degree Level

a)	 Describe how emotional, behavioral, and communicative processes are 
interdependent.

b)	 Observe and describe how adults facilitate children’s ability to identify and 
express their feelings in appropriate ways.

c)	 Identify differing ways of responding to children’s behaviors and 
appropriate ways of responding in early childhood classroom settings.

d)	 Develop techniques and strategies to assist children in identifying and 
expressing their feelings in appropriate ways within the context of the 
family and/or culture.

e)	 Develop strategies and techniques to assist children in learning the skills 
to identify, understand, manage, and express their feelings in appropriate 
ways within the context of family and culture.

f)	 Identify socially and emotionally appropriate strategies and techniques to 
increase respectful communication, thinking, and behavior.

Bachelor Degree Level

a)	 Implement a curriculum that reflects knowledge of the relationship among 
emotions, behaviors, and communication skills within the context of family 
and/or culture.

b)	 Develop curriculum that reflects the interdependent nature of emotional, 
behavioral, and communicative processes and strategies that assist 
children in identifying and expressing their feelings in appropriate ways.

c)	 Inform others about, and advocate for, the importance of social and 
emotional health and well-being of children while being aware of family 
and cultural practices.

d)	 Analyze critically current knowledge, theories, and best practice 
recommendations for supporting each child’s social and emotional 
development while being responsive to family and culture.
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A11. Use appropriate guidance to support the development of self-
   regulatory capacities in young children.

Entry Level

a)	 Discuss the meaning of self-regulatory capacity.
b)	 Discuss the factors that influence self-regulatory capacity.

Certificate/Associate Degree Level

a)	 Identify the factors that support the development of self-regulatory 
capacities in children.

b)	 Develop activities and techniques that support the development of self-
regulation in children, which allows them to assume responsibility for 
regulating their actions and behaviors.

c)	 Use current knowledge of the development of self-regulation in curriculum 
planning and arranging environments.

d)	 Identify, show commitment to, and have the requisite skills needed to 
respond to children’s behaviors in an emotionally safe and appropriate 
manner.

e)	 Identify appropriate practices and techniques to help children build 
mutually respectful friendships and learn the skills required to resolve 
conflicts creatively.

Bachelor Degree Level

a)	 Explain to others research and the theoretical framework for the 
importance of self-regulatory capacities.

b)	 Articulate and model strategies for developing activities and techniques 
that support self-regulatory capacities in children.

c)	 Identify strategies to collaborate with family members to promote 
children’s self-regulation.
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A12. Apply knowledge of family theory and research to understand family 
and community characteristics including socioeconomic conditions, 
family structures, relationships, stressors, and supports (including the 
impact of having a child with diverse abilities9), home language, and 
ethnicity.

Entry Level

a)	 Identify the positive ways in which communities may support all families with 
young children.

b)	 Discuss challenges or barriers that may be observed between families and 
community connections.

Certificate/Associate Degree Level

a)	 Identify appropriate strategies and techniques to create and maintain 
community support for families with young children.

b)	 Identify family needs toward community involvement. 
c)	 Provide opportunities for families to gain community involvement.

Bachelor Degree Level

a)	 Demonstrate knowledge and understanding of relevant issues and 
theories of community structures and responsibilities toward supporting 
families with young children.

b)	 Demonstrate skills in promoting the connection between all families with 
young children and their community.
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C13.   Demonstrate knowledge of, and skill to, access community 
resources that assist families and contribute directly or indirectly to 

	 children’s positive development, such as mental health services, health 	
	 care, adult education, native and English language instruction, and 		
	 economic assistance.
 

	 Entry Level		

a)	 Identify barriers to community services that may be present.
b)	 Discuss ways in which barriers to community services may be prevented.

	 Certificate/Associate Degree Level

a)	 Identify resources in community that support provision of services to families, 
and those services that may not exist.

b)	 Provide a resource listing of services that support medical and educational 
needs to the families in their native language.

	 Bachelor Degree Level

a)	 Demonstrate the ability to positively support family efforts in making 
community connections which empower families.

b)	 Demonstrate the ability to coach other colleagues and/or 
community providers in how to support all families in meeting community 
needs.
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B.	 HEALTH, SAFETY AND NUTRITION 

RATIONALE

Early childhood professionals promote physical and mental health and appropriate 
nutrition and provide an emotionally and physically safe environment for young 
children in partnership with their families. Sound health, safety, and nutritional 
practices provide the foundation for development and learning. Good nutrition is 
critical to overall development of young children. Meals and snacks encourage good 
nutrition and eating habits. A safe environment prevents and reduces injuries for 
young children who are only beginning to recognize dangerous situations

B1.  Recognize and respond to each child’s physical health, intellectual, 
  and emotional well-being, and nutritional and safety needs.

Entry Level

a)	 Identify and discuss basic physical health, intellectual, and emotional well-
being, and nutritional and safety needs of young children.

b)	 Implement basic health, safety, and nutritional practices, including 
emergency procedures, with young children as required by regulation. 

     Certificate/Associate Degree Level

a)	 Identify and discuss individual physical, intellectual, mental health, 
nutritional, and safety needs of infants, toddlers, preschoolers, and 
school-age children, such as allergies, special diets, medications, differing 
abilities, and specific medical conditions.  

b)	 Identify and develop strategies and activities with children that promote 
physical, intellectual, and emotional well-being.

c)	 Identify and develop strategies that foster caring relationships between 
children and others to promote well-being.

d)	 Conduct health and safety assessments of children and the environment.  
e)	 Identify and develop strategies that foster caring relationships between 

children and others to promote well-being. 

Bachelor Degree Level

a)	 Facilitate each child’s individual physical, emotional health, safety, and 
nutritional needs by developing and following special procedures for 
assessing and evaluating these needs, which includes provision for:

•	 evaluating the program and environment;
•	 collaborating with various professionals;
•	 collaborating and communicating with families;
•	 staff development and training; and
•	 the supervision of procedures and practices.
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B2. Articulate an understanding of indoor and outdoor learning   
 environments that provide opportunities for children to put into  
 practice healthy behaviors (physically, socially, and emotionally).  

Entry Level

a)	 Identify potential indoor/outdoor environmental hazards and risks and 
corrective measures that may be taken to ensure children’s safety.

b)	 Identify and discuss aspects of the indoor/outdoor environments that 
promote young children’s physical and emotional well-being.

Certificate/Associate Degree Level

a)	 Describe the major health and safety requirements of the New Mexico 
Child Care Licensing regulations.

b)	 Identity potential indoor/outdoor environments’ hazards and risks, and take 
corrective measures to ensure children’s safety.

c)	 Identify effective ways to establish and maintain expectations for behavior 
which creates safe environments.  

d)	 Describe, design indoor/outdoor learning environments that are free of 
hazards/risks.  

e)	 Identify strategies for effective supervision of children in indoor/outdoor 
learning environments.

Bachelor Degree Level

a)	 Inform others about the importance of supporting young children’s physical 
and emotional well-being through the use of well designed and equipped 
indoor and outdoor learning environments.

b)	 Collaborate with others to support young children’s physical and emotional 
well-being through the use of well designed and equipped indoor and 
outdoor learning environments.

c)	 Adapt and modify the learning environments to provide the greatest 
access, least restriction21, and optimal safety for all children.  
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B3. Use appropriate health appraisal and management procedures, and 
 make referrals when necessary.

Entry Level

a)	 Discuss the role of the early childhood professional and program in 
facilitating children’s health.

b)	 Identify and discuss possible signs of wellness and illness in young 
children.

c)	 Recognize signs of illness, distress, and possible risks to children’s health 
and alert appropriate program personnel. 

Certificate/Associate Degree Level

a)	 Identify activities and strategies that facilitate individual growth and 
development.

b)	 Describe appropriate responses to young children’s individual health 
needs by conducting regular health screenings and recording growth and 
development on checklists. 

c)	 Identify appropriate resources for referral for a variety of conditions and 
situations. 

Bachelor Degree Level

a)	 Identify and articulate appropriate intervention methods and procedures 
for addressing physical and emotional health, nutritional, and safety 
needs.

b)	 Facilitate optimal health of infants, toddlers, preschoolers, and school-age 
children by:

•	 Establishing and/or following policies for conducting appropriate 
appraisal and health management procedures; and

•	 Informing others about the importance of facilitating young 
children’s health through the use of appropriate health appraisal 
and management procedures.
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B4. Recognize signs of emotional distress, child abuse, and neglect in 
 young children and use procedures appropriate to the situation, such  
 as initiating discussions with families, referring to appropriate  
 professionals, and, in case of suspected abuse or neglect, reporting to 
 designated authorities.

Entry Level

a)	 Identify possible signs of emotional distress, child abuse, and neglect in 
young children.

b)	 Describe legal obligations and appropriate reporting procedures.
c)	 Identify local resources available to children and families that address 

problems of emotional distress, child abuse, and neglect.

Certificate/Associate Degree Level

a)	 Discuss signs of emotional distress, child abuse, and neglect in children.
b)	 Describe all state, local, and program reporting procedures.
c)	 Describe the importance of recognizing and reporting signs of emotional 

distress, child abuse, and neglect to families, administrators, and 
colleagues.

d)	 Identify resources that address problems of emotional distress, child 
abuse, and neglect in young children.

Bachelor Degree Level

a)	 Promote the early recognition of, and response to, signs of emotional distress, 
child abuse, and neglect in young children by:

•	 Informing others of possible signs and reporting procedures;

•	 Supporting others in the reporting process;

•	 Providing staff, families, and others with information on methods of 
relieving stress and aggression; and

•	 Assisting families in obtaining counseling and other services to alleviate 
stress and aggression, and to address the causes of abuse and neglect. 
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B5. Establish an environment that provides opportunities and 
reinforcement for children’s practice of healthy behaviors that promote  
appropriate nutrition, and physical and psychological well-being.

Entry Level

a)	 Identify and describe healthy and appropriate behaviors for young children 
in areas such as hand-washing, toileting procedures, nose-wiping, hair-
brushing, face-washing, tooth-brushing, eating habits, and rest/sleep 
routines.

Certificate/Associate Degree Level

a)	 Design practices that lead to healthy behaviors through daily routines that 
include hand washing, toileting procedures, nose-wiping, rest/sleep time, 
active movement, and healthy snacks/meals.

b)	 Model practices that promote healthy behaviors.

Bachelor Degree Level

a)	 Consistently design and implement environments that provide 
opportunities and reinforcement for children’s practice of healthy behaviors 
that promote appropriate nutrition, and physical and psychological well-
being.

b)	 Design curriculum that promotes children’s understanding of the 
importance of practicing healthy behaviors.
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B6. Provide and assure a consistent daily schedule for meals, rest, and 
      sleep, as developmentally appropriate.  

Entry Level

a)	 Identify and discuss the varied signs of fatigue in young children.
b)	 Describe how early childhood professionals and programs can ensure the 

time and space for quiet activities, rest, and sleep as needed by young 
children.

Certificate/Associate Degree Level

a)	 Identify requirements for sleep and rest.
b)	 Describe the requirements of the Child & Adult Food Care Program.
c)	 Identify ways to encourage young children to rest/sleep and to awaken 

gently.

Bachelor Degree Level

a)	 Model for other staff appropriate strategies and interactions with young 
children, from infancy through third grade, for implementing a consistent 
daily schedule of sleep/rest that is developmentally appropriate. 
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B7. Implement health care and educational activities for children and 
 families based on health and nutritional information that is responsive  
 to diverse cultures24.

Entry Level

a)	 Identify appropriate health and nutrition community resources.
b)	 Discuss appropriate health care and nutrition activities for young children 

that are relevant to the diverse cultures in New Mexico.

Certificate/Associate Degree Level

a)	 Design health care and nutrition activities that are developmentally 
appropriate and that are relevant to the diverse cultures in New Mexico.

b)	 Identify strategies to collaborate with families in promoting culturally 
appropriate health and nutrition practices for young children.

Bachelor Degree Level

a)	 Identify and network actively with other community health resources.
b)	 Participate in community activities that promote children’s health and 

nutrition, such as health fairs, public information displays, growth and 
developmental screening, dental screenings, and nutritional counseling.
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B8. Assist young children and their families, as individually appropriate, in 
 developing decision-making and interpersonal skills that enable them  
 to make healthy choices and establish health-promoting behaviors.

Entry Level

a)	 Identify and discuss healthy choices and health-promoting behaviors 
appropriate for children of various ages in diverse cultures.

Certificate/Associate Degree Level

a)	 Plan opportunities in early childhood setting for young children to develop 
decision-making and interpersonal skills for promoting healthy behaviors.

b)	 Model decision-making and interpersonal skills to make healthy choices 
and health promoting behaviors.

c)	 Identify strategies to inform/engage families in developing decision- 
making and interpersonal skills to make healthy choices.

Bachelor Degree Level

a)	 Maximize young children’s ability to make healthy choices and practice 
health-promoting behaviors by:

•	 Informing others of the importance of facilitating young children’s 
ability to make healthy decisions and practice health-promoting 
behaviors; and 

•	 Collaborating with others on strategies to facilitate young children’s 
ability to make healthy decisions and practice health-promoting 
behaviors.
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C.	 FAMILY AND COMMUNITY COLLABORATION 

RATIONALE

Early childhood professionals are committed to family-centered practices.They 
maintain an open, friendly, and collaborative relationship with each child’s family, 
encouraging family involvement, and supporting the child’s relationship with their 
family. The diverse cultures and languages representative of families in New Mexico’s 
communities are honored.

C1. Demonstrate knowledge and skill in building positive, reciprocal 
      relationships with families.

Entry Level

a)	 Identify and discuss ways to establish positive and reciprocal relationships 
with families.

b)	 Identify and discuss possible barriers/challenges to developing collaborative 
relationships with families.

Certificate/Associate Degree Level

a)	 Identify and discuss the role of professionals in developing collaborative 
relationships with families. 

b)	 Demonstrate knowledge of how to build cooperative, trusting relationships 
with families from a variety of backgrounds and compositions.

c)	 Describe the importance of collaborative relationships with families, 
community and tribal agencies, and other professionals for maintaining 
high quality programs and services for young children and their families.

Bachelor Degree Level

a)	 Use a variety of methods to initiate and maintain collaborative 
relationships with all individuals and agencies involved with children in 
early childhood settings.

b)	 Cooperate with agency personnel and other professionals involved with 
children in early childhood settings.

c)	 Build cooperative, trusting relationships with families from a variety of 
backgrounds and compositions.
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C2. Articulate an understanding of a safe and welcoming environment for 
 families and community members.

Entry Level

a)	 Identify and discuss ways to welcome family and community visitors in the 
learning environment.

b)	 Identify and discuss ways to maximize a welcoming environment for 
families and community members. 

Certificate/Associate Degree Level

a)	 Communicate in a variety of ways about the program and activities to 
family and community visitors.

b)	 Use materials and equipment that are reflective of the cultures, languages, 
and family structures of the members of the classroom community.

c)	 Develop an understanding of activities that will facilitate the recognition 
and full inclusion15 of all program participants (children, families, staff, and 
community visitors).

Bachelor Degree Level

a)	 Identify and critically analyze the socio-political contexts and their impact 
on families and institutions.

b)	 Plan and implement family and community events and activities that 
include all.

c)	 Initiate activities that facilitate the recognition, and full inclusion16, of all 
program participants.
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C3. Develop and maintain ongoing contact with families through a variety 
 of communication strategies.

Entry Level

a)	 Identify and discuss a variety of strategies early childhood professionals 
and programs use for communicating with all families.

Certificate/Associate Degree Level

a)	 Identify how to communicate relevant information about child growth, 
development, and learning to family members from diverse backgrounds 
in various languages, formats, and contexts.

b)	 Identify various sources of information and materials (including sources in 
families’ home languages) that are appropriate for, and relevant to, each 
family.

c)	 Maintain communication that is frequent and on-going, appropriate for 
each individual family, relevant to the needs of the family, and respectful of 
cultural and linguistic diversity, and family structure and organization.

Bachelor Degree Level

a)	 Assess families understanding about child growth, development, and 
learning to collaboratively identify common priorities.

b)	 Support families in establishing and implementing positive communication.
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C4. Demonstrate knowledge of, and respect for, variations across cultures, in 
terms of family strengths, expectations, values, and child-rearing practices.

Entry Level

a)	 Discuss variations across cultures in terms of family strengths, 
expectations, values, and childrearing practices.

b)	 Discuss the importance of using and valuing languages of the children and 
families enrolled in the program.

Certificate/Associate Degree Level

a)	 Consider family priorities and strengths in setting goals for individual 
children and for the program.

b)	 Include the home languages of the children in the program environment.
c)	 Demonstrate respect for diversity in cultural heritage, lifestyles, and value 

systems among the children and families in the program.

Bachelor Degree Level

a)	 Articulate to others the importance of acquiring knowledge of, and 
respecting variations across cultures.
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C5. Articulate understanding of the complexity and dynamics of family 
 systems.

Entry Level

a)	 Define the meaning of a family system

Certificate/Associate Degree Level

a)	 Discuss the changing roles of individuals within family systems.
b)	 Discuss the role of language and culture in defining and shaping the family 

system.

Bachelor Degree Level

a)	 Articulate to others the importance of acquiring knowledge about, and 
being responsive to, the diversity and complexity of dynamic family 
systems.

b)	 Interact with families in ways that reflect respect of their complexity and 
dynamics.
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C6. Demonstrate understanding of the importance of families as the 
 primary educator of their child.

Entry Level

a)	 Identify ways that parents play a primary role in the education of their child.

Certificate/Associate Degree Level

a)	 Discuss ways that parents are essential in providing information about their child.
b)	 Discuss ways to increase family participation as an educational partner.

Bachelor Degree Level

a)	 Ensure family participation in problem-solving any/all unique strategies for 
supporting their child’s growth, development, and learning.

b)	 Ensure family participation in problem-solving and planning their child’s 
educational goal setting.
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C7. Demonstrate the ability to incorporate the families’ desires and goals 
 for their children into classroom or intervention strategies.

Entry Level

a)	 Discuss families’ goals and priorities for their children and their 
implications for early childhood programs.

Certificate/Associate Degree Level

a)	 Identify a variety of communication skills to engage families in dialogue 
about the goals for their children.

b)	 Recognize, respect, and include family goals and priorities in the 
development of programs’ curriculum and intervention strategies for 
children.

c)	 Articulate the impact of culture and language on family members’ 
participation in the IFSP/IEP team.

Bachelor Degree Level

a)	 Facilitate each family’s reflection on, and evaluation of, the goals for their 
children.

b)	 Promote families’ interaction with, and understanding of, educational 
systems.

c)	 Involve families in program development and governance.
d)	 Promote family participation in transitions from one program to another.
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C8. Develop partnerships with family members to promote early literacy in 
 the home.

Entry Level

a)	 Discuss ways family members can support children’s emergent literacy.

Certificate/Associate Degree Level

a)	 Identify ways to communicate with families’ about the importance of 
emergent literacy activities in the home.

b)	 Identify a variety of literacy materials suitable for use in the home
c)	 Identify ways to support families’ use of literacy materials with their 

children.
d)	 Share community resources with families to promote literacy.

Bachelor Degree Level

a)	 Participate in, and advocate for, child and family literacy in the community.
b)	 Demonstrate knowledge of current research about strategies for promoting 

emergent literacy.
c)	 Collaborate with family members in developing and using literacy 

materials and activities.
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C9. Involve families and community members in contributing to the 
 learning environment.

Entry Level

a)	 Discuss the contributions to the learning environment that can be made by 
family and community members.

Certificate/Associate Degree Level

a)	 Describe the value of family and community members as resources to the 
learning environment.

b)	 Describe and develop strategies for active participation of, and 
feedback from, family and community members to enhance the learning 
environment.

c)	 Describe ways that family and community members may enhance the 
learning environment.

Bachelor Degree Level

a)	 Design and implement activities derived from contributions from family and 
community members.

b)	 Model collaborative relationships for enhancing the learning environment.
c)	 Articulate the ways that family and community resources support and build 

upon program goals.
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C10. Establish partnerships with community members in promoting 
   literacy.

Entry Level

a)	 Identify community resources for promoting child and family literacy.

Certificate/Associate Degree Level

a)	 Identify ways to develop partnerships with community members in 
promoting child and family literacy.

b)	 Identify community-based literacy activities and events that may be 
integrated into the curriculum.

Bachelor Degree Level

a)	 Establish and sustain partnerships with community members and 
agencies in promoting child and family literacy.

b)	 Demonstrate knowledge of current research that focuses on partnerships 
to promote literacy.

c)	 Plan and participate in collaborative literacy events in the community.
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C11. Demonstrate ability to communicate to families the program’s 
policies, procedures, and those procedural safeguards that are   
mandated by state and federal regulations.

Entry Level

a)	 Discuss applicable state and federal regulations and procedural 
safeguards.

b)	 Discuss the importance of communicating with families about regulations 
and safeguards.

Certificate/Associate Degree Level

a)	 Articulate rationale for policies, regulations, and safeguards to families.
b)	 Implement program policies and procedures, and applicable state and 

federal regulations.

Bachelor Degree Level

a)	 Formulate program policies that comply with applicable regulations and 
safeguards, and communicate these to families.
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C12. Apply knowledge of family theory and research to understand family 
   and community characteristics including socioeconomic conditions;  
   family structures, relationships, stressors, and supports (including the 
   impact of having a child with diverse abilities9), home language and 
   ethnicity.

Entry Level

a)	 Increase awareness of the role of theory/research regarding family and 
community characteristics.

Certificate/Associate Degree Level

a)	 Describe the effects of family stress on children and other family 
members.

b)	 Respond appropriately to children and other family members who are 
experiencing stress.

c)	 Identify appropriate community resources for information and referral.

Bachelor Degree Level

a)	 Articulate the socio-political and institutional sources of stress on families.
b)	 Advocate for family support.
c)	 Link families to appropriate support networks and services.
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C13. Demonstrate knowledge of, and skill to access, community resources 
that assist families and contribute directly or indirectly to children’s 
positive development such as mental health services, health care, adult 
education, native and English language instruction, and economic 
assistance.

Entry Level

a)	 Identify community resources that are available to families.

Certificate/Associate Degree Level

a)	 Distinguish appropriate community resources to meet the various needs of 
families.

b)	 Identify community organizations that maintain up-to-date relevant 
resource directories of which families should be aware.

Bachelor Degree Level

a)	 Access community resources that assist families with young children.
b)	 Support family efforts in seeking community resources.
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D. DEVELOPMENTALLY APPROPRIATE CONTENT  

RATIONALE

Early childhood professionals demonstrate knowledge of child development 
and learning, as well as content knowledge, both in terms of academic 
disciplines and interdisciplinary integration. Their approach to curriculum 
content emerges from multiple sources, such as play and exploration, and 
is appropriate for the ages and developmental levels of the children with 
whom they work. Content includes, but is not limited to, the arts, literacy, 
mathematics, physical education, health, social studies, science, and 
technology. Children’s initial experiences with these content areas form the 
foundation for later understanding and success.

D1. Demonstrate knowledge of relevant content for young children and 
  developmentally appropriate ways of integrating content into teaching 	  

      and learning experiences for children from birth – grade 3.

Entry Level
a)	 Define and discuss the term “developmentally appropriate8.”
b)	 Discuss in general terms, how and what young children learn through play.
c)	 Discuss developmentally appropriate programs and 

environments for infants, toddlers, preschoolers, and children in 
the primary grades.

Certificate/Associate Degree Level
a)	 Describe developmentally appropriate curriculum content.
b)	 Plan developmentally appropriate learning experiences that support 

integrated curriculum.
c)	 Describe characteristics and stages of literacy development.
d)	 Identify appropriate modifications/accommodations that support individual 

learning.

Bachelor Degree Level
a)	 Demonstrate knowledge in all content areas in accordance with state 

standards and benchmarks.
b)	 Analyze current evidence-based research and practices related to 

developmentally appropriate integrated content.
c)	 Plan and implement differentiated instruction to meet learner needs 

in content areas.
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D2. Demonstrate the integration of knowledge of how young children 
develop and learn with knowledge of the concepts, inquiry tools, and 
structure of content areas appropriate for different developmental levels.

Entry Level
a)	 Discuss in general terms the developmental domains of young 

children (physical, motor, language, cognitive, social, and emotional).
b)	 Discuss ways that play supports young children’s learning.

Certificate/Associate Degree Level
a)	 Describe how each domain of development impacts learning. 
b)	 Identify learning theories that describe how children construct knowledge.
c)	 Identify concepts children develop at various developmental levels.
d)	 Describe a variety of inquiry tools that children use at different 

developmental levels.
e)	 Plan curriculum that is developmentally appropriate and grounded in 

learning theories for children.

Bachelor Degree Level
a)	 Analyze current evidence-based research and practice related 

to conceptual development and inquiry tools appropriate at each 
developmental level.

b)	 Model teaching and learning strategies that reflect knowledge of how 
young children develop and learn.

c)	 Implement curriculum and learning theories.   
d)	 Advocate knowledge of how young children develop and learn, how 

conceptual development occurs, the inquiry tools to use, and the 
structure of the content to which they are exposed.
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D3. Demonstrate knowledge of what is important in each content 			
area, why it is of value, and how it links with earlier and later 			 
understandings within and across areas.

Entry Level
a)	 Define and describe each content area.
b)	 Define content area (math, science, reading, etc...) (see Glossary for 

Content   
  Area).

Certificate/Associate Degree Level
a)	 Discuss various content areas in early childhood education curriculum, 

such as  
           math, science, and language arts) (CI & CII).

b)	 Articulate the importance of each content area and the value of 
integrated curriculum (CI & CII19).

c)	 Design and implement activities that integrate content areas

Bachelor Degree Level
a)	  Describe the developmental continuum across content areas.
b)   Describe the relationship between earlier and later learning in content 	
	 areas.
c)   Identify national standards in specific content areas.
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D4. Demonstrate knowledge of the language, reading, and 			 
writing components of emergent literacy12  at each 				  
development level.

Entry Level
a)	 Discuss the importance of emergent literacy in early childhood.
b)	 Define emergent literacy skills at each developmental level.

Certificate/Associate Degree Level
a)	 Identify and discuss the multiple factors impacting language 

development.
b)	 Describe the sequence of language development.
c)	 Develop an understanding of the relationship between 

communication and emergent literacy.
d)	 Identify and discuss emergent reading and writing skills for all children.
e)	 Describe the continuum of emergent literacy.
f)	 Plan and implement activities that facilitate the development of 

emergent literacy skills.

Bachelor Degree Level
a)	 Connect the components of reading and writing at each 

developmental level to state and national standards in specific 
content areas.

b)	 Analyze current evidence-based research and practices for 
facilitating emergent literacy skills.

c)	 Apply literacy components when instructing differing development 
levels.
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D5. Develop, implement, and evaluate an integrated curriculum19 that 		
focuses on children’s development and interests, using their 		
language, home experiences, and cultural values.

Entry Level
a)	 Discuss components of an integrated curriculum.
b)	 Discuss the importance of using meaningful experiences 

incorporating the child’s development, interests, home language, 
experiences, and cultural values.

Certificate/Associate Degree Level
a)	 Identify and discuss ways that developmental needs/interests, 

language, and home experiences of all children can be used in 
developing an integrated curriculum (CI & CII).

b)	 Develop, implement, and evaluate an integrated curriculum based on 
children’s needs/interests, language and culture, and home experiences 
through play and daily routine.

c)	 Develop, implement, and evaluate an integrated curriculum based on 
children’s needs/interests, language, culture and home experiences 
utilizing national and state standards.

Bachelor Degree Level
a)	 Communicate the importance of an integrated curriculum that is based 

on children’s development, interests, and experiences.
b)	 Use ongoing assessments to modify the integrated curriculum as 

appropriate.
c)	 Analyze and apply current evidence-based research regarding practices 

that use an integrated curriculum to meet all children’s needs.
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D6. Adapt content to meet the needs of each child, including the 
	 development of  Individualized Family Service Plans18 (IFSP) or 		
	 Individualized Education  Plans17  (IEP) for children with diverse 		
	 abilities through the team process with families and other team 		
	 members.

Entry Level
a)	 Define the IFSP/IEP process and discuss how it impacts curriculum 

content.
b)	 Identify appropriate team members who might participate in the IFSP/IFSP 

process.

Certificate/Associate Degree Level
a)	 Discuss natural environment and least restrictive environment21.
b)	 Discuss the value of including all children in early childhood curriculum 

activities (CI & CII16).
c)	 Identify and describe ways in which early childhood professionals and 

programs can adapt content to meet the needs of all children, including 
those with diverse abilities (CI & CII).

d)	 Identify differences between the IFSP/IEP.

Cl. Adapt curriculum content through play and daily routine in collaboration with 
primary caregivers to meet the goals and objectives reflected in the IFSP.

CII. Work collaboratively with team members to implement adapted curriculum 
content as designated in the IEP.

      Bachelor Degree Level
a)	 Communicate strategies for adapting curriculum content to meet the 

needs of all children.
b)	 Advocate the importance of adapting curriculum content to ensure the 

inclusion of all young children.
c)	 Analyze and apply current evidence-based research and practice related 

to adapted curriculum content.
d)	 Describe the differences between the IFSP/IEP.
e)	 Develop goals and objectives to meet individual needs.
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D7. Provides and uses anti-bias3 materials/literature and experiences in 		
all content areas of the curriculum.

Entry Level
a)	 Define the term “anti-bias”(In regards to gender, age, race, 

ability, culture, ethnic, sexual orientation, language [linguistics], 
socioeconomic status [SES]).

b)	 Discuss examples of bias in society.
c)	 Discuss the impact of bias on children, families, and communities.

Certificate/Associate Degree Level
a)	 Identify a variety of anti-bias materials, literature, and experiences 

appropriate for young children
b)	 Evaluate various early childhood materials, literature, and 

experiences that perpetuate bias or foster anti-bias.
c)	 Plan a curriculum that reflects and celebrates each child’s diversity.
d)	 Discuss the impact of bias on self-concept/esteem, educational success, 

aspirations, and school/community participation.

Bachelor Degree Level
a)	 Advocate the value of a curriculum that respects diversity.
b)	 Analyze and apply current evidence-based research and practices 

regarding the use of materials/literature and experiences in all content 
areas that are free of bias.
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E. LEARNING ENVIRONMENT AND CURRICULUM IMPLEMENTATION

RATIONALE

Teaching and learning with young children is a complex process embedded 
in relationships. These teaching and learning relationships provide the 
scaffold for jointly constructing meanings about self, others, and the world. 
Early childhood professionals use their child development knowledge, their 
knowledge of developmentally appropriate practices, and their content 
knowledge to design, implement, and evaluate experiences that promote 
optimal development and learning for all children from birth -  eight (0-8) 
years of age. In addition, their use of observations is grounded in a thorough 
understanding of children’s families, cultures, and communities. Early 
childhood professionals encourage young children’s problem solving, critical 
thinking, and academic and social competence within a supportive and 
challenging learning environment. These challenging teaching and learning 
experiences build children’s confidence in themselves as competent learners.

E1. Demonstrate knowledge of varying program models and learning              
      environments that meet the individual needs of all young children, 		
       including those with diverse abilities9.

Entry Level
a)	 Discuss basic elements of quality learning environments for children 

birth through age eight.
b)	 Discuss developmentally appropriate programs for all children birth 

through eight.

Certificate/Associate Degree Level
a)	 Plan a quality learning environment which meets the individual and 

unique needs of all children.
b)	 Assess a variety of learning environments to determine their 

appropriateness (e.g., age, developmental level, culture, 
language, diverse abilities) (CI & CII). 

Bachelor Degree Level
a)	 Communicate knowledge of varying program models and their relation to 

theoretical constructs.
b)	 Effectively communicate the rationale for program modifications.
c)	 Collaborate about the importance of appropriate programs 

and learning environments for all children.
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E2. Create environments that encourage active involvement, initiative, 
responsibility, and a growing sense of autonomy through the selection 
and use of   materials and equipment that are suitable to individual 
learning, developmental levels, diverse abilities9, and the languages 
and cultures in New Mexico.

Entry Level
a)	 Observe and discuss how young children, birth through age eight, actively 

interact with their environment.
b)	 Observe, identify and discuss how elements of the learning environment 

support children’s active exploration of their environment. 

Certificate/Associate Degree Level
a)	 Identify, observe, and describe how young children learn through 

their active interaction and exploration of the environment.
b)	 Plan environments that are responsive to the diversity of all children 

through selection of materials and use of space.
c)	 Identify and match appropriate materials to children at different 

developmental levels.
d)	 Select and use materials and space that encourage active involvement, 

initiative, responsibility, and a growing sense of autonomy.

Bachelor Degree Level
a) Gather information on children’s exploration of the environment and make 

modifications to optimize children’s use of materials and equipment 
through use of observation.



47

E3. Demonstrate knowledge and skill in the use of developmentally 
appropriate guidance techniques and strategies that provide 
opportunities to assist children in developing positive thoughts and 
feelings about themselves and others through cooperative interaction 
with peers and adults.

Entry Level
a)	  Discuss the meaning of the term “guidance” (see Glossary). 
b)   Discuss the use of developmentally appropriate guidance techniques and 
      strategies with children birth through age eight.
c)	 Discuss how adults influence the ways young children view and value 

themselves.

Certificate/Associate Degree Level
a)	 Describe the importance of young children’s development of healthy 

self-concepts, self-identity, self-regulation, and the ability to positively 
interact socially.

b)	 Describe how the use of developmentally appropriate guidance 
techniques, strategies, and opportunities for social interaction lead to 
young children’s healthy concept of self, self-regulation, and ability to 
interact appropriately with others.

c)	 Plan developmentally appropriate guidance techniques, strategies, and 
opportunities for a young child’s healthy concept of self, self-regulation, 
and ability to interact appropriately with others.

Bachelor Degree Level
a)	 Observe and identify possible underlying causes of a child’s challenging 

social skills.
b)	 Create and implement a plan for individualized developmentally 

appropriate guidance techniques, strategies, and opportunities for 
positive social interactions.

c)	 Advocate for the central role that social interaction plays in the 
development of the child.
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E4. Create and manage inclusive learning environments that provide 
	 individual and cooperative opportunities for children to construct 

their own knowledge through various strategies that include 
decision-making, problem-solving and inquiry experiences.

Entry Level
a)	 Describe various ways that children make decisions in the learning 

environment.
b)	 Discuss various ways children construct their own knowledge through 

various strategies that include decision-making, problem-solving, and 
inquiry experiences. 

Certificate/Associate Degree Level
a)	 Describe ways the learning environment provides opportunities 

for children to construct their own knowledge through various 
strategies that include decision-making, problem-solving, and inquiry 
experiences.

b)	 Plan and implement activities that encourage active learning, child 
choice and decision-making, exploration of the environment, and 
interaction with others.

Bachelor Degree Level
a)	 Analyze the learning environment to optimize children’s learning through 

individual and cooperative activities.
b)	 Articulate the rationale for designing environments to enhance 

children’s construction of their own knowledge.
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E5. Demonstrate understanding that each child’s creative expression 
is unique  and can be encouraged through diverse ways, including 
creative play.

Entry Level
a)	 Discuss the ways that children’s unique creative expression is 

encouraged through the learning environment.
b)	 Discuss the importance of emphasizing the creative process over the final 

product.

Certificate/Associate Degree Level
a)	 Demonstrate knowledge of the developmental continuum of creative 

representation in young children.
b)	 Describe effective ways to facilitate children’s exploration, creative 

expression, and learning through open-ended activities.
c)	 Plan and implement an environment that provides many 

opportunities for each child’s creative expression.

Bachelor Degree Level
a)	 Implement and embed children’s unique interests, talents, and creative 

expression through the curriculum.
b)	 Design and implement activities that foster children’s sense of mastery.
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E6. Plan blocks of uninterrupted time for children to persist at self- 
	 chosen activities, both indoors and out.

Entry Level
a)	 Discuss the importance of self-selection of activities by children of 

various ages and in various environments.
b)	 Discuss ways of structuring environments for encouraging self-selected 

activities by children
c)	 Discuss rationales for developing daily schedules for all children of 

various ages.

Certificate/Associate Degree Level
a)	 Describe strategies that foster uninterrupted time for children to 

persist at self- chosen activities.
b)	 Design and implement daily schedules that include uninterrupted blocks 

of time for developmentally appropriate self-selected activities.
c)	 Plan opportunities for children to explore and experiment with 

materials and activities during uninterrupted periods of time.

Bachelor Degree Level
a)	 Observe and evaluate the effects of adult interactions with children of 

various ages during self-selected activities.
b)	 Collaborate with others regarding strategies for extending children’s 

involvement in self-selected activities.
c)	 Advocate to others the importance of providing children with 

opportunities to persist at self-selected activities.
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E7. Demonstrate understanding of the influence of the physical setting, 
	 schedule, routines, and transitions on children and use these 			 
	 experiences to promote children’s development and learning.

Entry Level
a)	 Discuss the influence of the physical setting, schedule, routines, and 

transitions on children’s behavior.
b)	 Discuss ways that the physical setting, schedule, routines, and transitions 

can be used to promote children’s development and learning.

Certificate/Associate Degree Level
a)	 Intentionally plan the physical environments and daily schedules 

to promote children’s development and learning.
b)	 Consistently use routines and transitions to promote children’s 

development and learning.

Bachelor Degree Level
a)	 Plan and implement creative ways of using the physical environment, 

the daily schedule, routines, and transitions to promote children’s 
development and learning.

b)	 Develop strategies for supporting successful transition across 
activities and environments.
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E8. Use and explain the rationale for developmentally appropriate  
	 methods that include play, small group projects, open-ended 
	 questioning, group discussion, problem-solving, cooperative 		
	 learning, and inquiry experiences to help young children develop 		
	 intellectual curiosity, solve problems, and make decisions.

Entry Level
a)	 Discuss the important role of play in children’s learning.
b)	 Discuss elements of developmentally appropriate practices to 

encourage learning through play.
c)	 Discuss strategies to facilitate play in early learning environments

Certificate/Associate Degree Level
a)	 Describe developmentally appropriate practices (DAP) for developing 

intellectual curiosity, solving problems, risk-taking, and making decisions 
in all children.

b)	 Identify the various learning strategies young children use as 
infants, toddlers, preschoolers, and school-age children.

c)	 Describe the rote of play in young children’s growth and 
learning in each developmental domain.

d)	 Develop DAP activities to be implemented in early childhood programs.

Bachelor Degree Level
a)	 Plan and implement curriculum that includes a variety of 

developmentally appropriate practices for developing children’s 
intellectual curiosity, problem-solving skills, and decision-making abilities.

b)	 Advocate the rationale for using a variety of developmentally appropriate 
practices for fostering young children’s learning.

c)	 Base planning decisions on research, developmental and learning theories, 
and assessments of children’s abilities.

d)	 Collaborate with others regarding the results of research on the long-term 
positive effects of developmentally appropriate programs.
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E9. Create and manage a literacy-rich environment that is responsive  
	 to each child’s unique path of development.

Entry Level
a)	 Discuss the sequence of language development.
b)	 Discuss various communication modes.
c)	 Discuss language and the link between oral language, early reading, and 

writing modes. 

Certificate/Associate Degree Level
a)	 Observe and identify typical stages of oral language development of 

children and identify characteristics of language differences.
b)	 Describe individual children’s use of language in various settings.
c)	 Describe forms of symbolic representation.
d)	 Plan and implement a literacy-rich environment that encourages 

children’s use of language and other forms of symbolic representation.

Bachelor Degree Level
a)	 Create an environment that encourages children’s use of symbolic 

representation (including play and the use of language in various ways) 
in order to process information and deepen their understanding of 
content.

b)	 Modify and adapt the environment based on the needs of all children.
c)	 Demonstrate knowledge of evidence-based interactions between 

environment and literacy skills.
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E10. Use a variety of language strategies during adult-child and  
	 child-child interactions and facilitate communication and dialogue of  
	 expressive language and thought.

Entry Level
a)	 Observe and document various adult-child and child-child 

communicative interactions.
b)	 Discuss how these interactions help young children develop 

expressive language skills. 

Certificate/Associate Degree Level
a)	 Identify ways to interact with young children to facilitate the 

development of expressive language and thought.
b)	 Support young children’s expressive language development by interacting 

with them in ways that facilitate language development.
c)	 Implement a variety of learning strategies to facilitate expressive 

language and thought in young children.

Bachelor Degree Level
a)	 Describe the theoretical relationship between language and thought.
b)	 Demonstrate knowledge of connection between language and literacy.
c)	 Identify assistive technologies that support communication skills in 

children.
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E11. Demonstrate a variety of developmentally appropriate instructional 
strategies that facilitate the development of emergent literacy skills.

Entry Level
a)	 Discuss the importance of emergent literacy skills.
b)	 Discuss a variety of instructional strategies that facilitate the 

development of literacy skills.
c)	 Observe and discuss emergent literacy skills at different developmental 

stages and various environments. 

Certificate/Associate Degree Level
a)	 Describe the developmental stages of reading and writing.
b)	 Describe strategies to support children’s reading and writing 

skills at each developmental level.
c)	 Plan and implement developmentally appropriate strategies to support 

children’s reading and writing skills.

Bachelor Degree Level
a)	 Use a “balanced approach” in development of literacy skills6
b)	 Assess the effectiveness of instructional literacy strategies with children 

and modify them as appropriate to meet the needs of all children.
c)	 Demonstrate knowledge of evidence-based research and strategies 

related to emergent literacy.
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E12. Demonstrate knowledge of developmentally appropriate uses of 
          technology, including assistive technology.

Entry Level
a)	 Discuss developmentally appropriate software for young children.
b)	 Discuss a variety of assistive devices used with children with diverse 

abilities.
c)	 Discuss high and low technology devices/tools/toys.

Certificate/Associate Degree Level
a)	 Identify appropriate uses of technology for infants, toddlers, 

preschoolers, and school-age children.
b)	 Describe how technology may be integrated into a developmentally 

appropriate program.
c)	 Identify assistive devices that could be used with specific children in 

various environments.

Bachelor Degree Level
a)	 Plan and implement a learning environment that includes 

developmentally appropriate uses of technology and assistive 
devices.

b)	 Collaborate with others to plan and implement IFSP and IEP goals and 
objectives related to assistive technology.

c)	 Use technology as a tool for documentation.
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E13. Demonstrate the ability to work collaboratively with educational  
	 assistants, volunteers, and others to individualize the curriculum and  
	 to meet program goals.

Entry Level
a)	 Discuss the various roles of adults in early childhood programs.
b)	 Discuss the importance of collaboration.
c)	 Discuss the ways to develop a collaborative team approach.

Certificate/Associate Degree Level
a)	 Engage in dialogue with all team members about program philosophy and 

goals
b)	 Collaborate with team members in designing and implementing an 

individualized curriculum that meets program goals.
c)	 Describe strategies for mediation of differing perspectives.

Bachelor Degree Level
a)	 Mentor educational assistants, volunteers, and others regarding 

curriculum and program goals.
b)	 Develop strategies for effective communication among team members.
c)	 Model collaborative skills to build community with team members.
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E14. Demonstrate effective written and oral communication skills when 
   working with children, families, and early care, education, and family 
    support professionals.

Entry Level
a)	 Discuss the differences between child and adult communication skills.
b)	 Discuss the importance of continuous improvement of one’s own 

communication skills.
c)	 Identify strengths and weakness in one’s own communication skills.

Certificate/Associate Degree Level
a)	 Develop a plan to strengthen areas of weakness in communication skills.
b)	 Demonstrate correct oral and communication skills.
c)	 Develop strategies to effectively communicate with children and their 

families in their home language.

Bachelor Degree Level
a)	 Integrate skills of effective communication in planning and 

implementing the learning environment and curriculum.
b)	 Adapt communication to meet the needs of diverse language learners 

and their families.
c)	 Demonstrate positive communication strategies toward relationship 

building.
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F. ASSESSMENT4 OF CHILDREN AND EVALUATION OF PROGRAMS

RATIONALE

Early childhood professionals must develop knowledge of diverse assessment 
approaches, including observational skills. They use appropriate on-going 
documentation and report information to families and professionals. Appropriate 
early childhood assessment is responsive to cultural and linguistic differences. 
It includes information from multiple sources, e.g., observations, checklists, 
interviews, and both formal and informal standardized measures in diverse settings 
for making educational decisions about children. The assessment data gathered 
from multiple sources that has a major impact on children should be made by a team 
of family members, teachers, and other professionals. In addition, early childhood 
professionals engage in systematic, on-going evaluation of their programs13.

F1. Demonstrate the ability to choose valid tools that are developmentally, 
culturally, and linguistically appropriate; use the tools correctly; make 
appropriate referrals; and interpret assessment result, with the goal of 
obtaining valid, useful information to inform practice and decision-making.

Entry Level

a)	 Discuss ways that early childhood professionals learn about each child 
as an individual through the use various assessment procedures.

b)	 Learn to observe children in various field settings.

Certificate/Associate Degree Level

a)	 Identify and describe the meaning of selected terms used to evaluate 
the adequacy of assessment and evaluation procedures, such as 
validity, reliability, and appropriateness.

b)	 Identify and describe specific assessment measures/procedures 
currently in use at local, state, and national levels.

c)	 Describe the importance of using developmentally appropriate 
assessment procedures.

d)	 Identify reasons for using multiple measures in both assessment and 
evaluation.

e)	 Demonstrate the ability to choose tools that are developmentally, 
culturally, and linguistically appropriate to be used in a variety of field 
settings.
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Bachelor Degree Level

a)	 Design and implement assessment procedures appropriate for 
     each child and the program.
b)	 In collaboration with support personnel and families, identify 

intervention strategies that use assessment information to address 
each child’s unique developmental progress and ways of learning.

c)	 Practice administering and interpreting various screening measures.
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F2. Demonstrate knowledge of maintaining appropriate records of 
children’s development and behavior that safeguard confidentiality and  
privacy.

Entry Level

a)	 Discuss the meaning and importance of confidentiality of all information 
pertaining to the participants and the program.

b)	 Discuss the importance of maintaining precise, accurate, and complete 
records.

Certificate/Associate Degree Level

a)	 Describe state and federal requirements for safeguarding confidentiality 
and privacy.

b)	 Describe various record keeping procedures used in early childhood 
programs.

c)	 Describe various record keeping procedures that maintain the accuracy, 
currency, and integrity of children’s records in early childhood programs.

Bachelor Degree Level

a)	 Design and implement procedures for gathering and maintaining in-depth 
records of each child’s development and behavior. These procedures 
include identifying information to be gathered and maintained, and the 
individual(s) responsible for gathering and maintaining the information.

b)	 Collaborate with families and the community in a professional manner and 
on an on-going basis to gather and maintain records.

c)	 Analyze records on an on-going basis to determine information and 
program needs.

d)	 Prepare informed consent letters that meet federal guidelines for the 
protection of participants.
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F3. Demonstrate knowledge of the educator’s role as a participating 
member of the assessment process as described and mandated by  
state and federal regulations for Individual Family Service Plans18 (IFSP) 
and Individualized Education Plans17 (IEP).

Entry Level

a)	 Identify the processes and participants involved in the IFSP and IEP, 
including the particular role of the early childhood professional.

Certificate/Associate Degree Level

a)	 Describe the general procedures, advantages, and problems of working 
with a multidisciplinary evaluation team.

b)	 Describe ways to work effectively with multidisciplinary evaluation teams.
c)	 Describe procedures specific to the IFSP and IEP process.
d)	 Demonstrate knowledge of mandated state and federal regulations for 

children with diverse abilities.

Bachelor Degree Level

a)	 Participate as a full team member in the assessment process as described 
by state and federal regulations for an IFSP and IEP.

b)	 Implement the IFSP and/or the IEP plan, and appropriately respond to 
modifications and recommended changes.
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F4. Demonstrate an understanding of the influences of environmental 
 factors, cultural/linguistic differences, and diverse ways of learning on 
 assessment outcomes.

Entry Level

a)	 Develop an awareness of how a child’s language and culture influence the 
assessment process and results.

b)	 Discuss the influence of environmental factors on the assessment 
process.

Certificate/Associate Degree Level

a)	 Describe the role of the evaluator in affecting the results of assessment.
b)	 Describe assessment procedures that are responsive to cultural, linguistic, 

and environmental influences and unique characteristics of each child.
c)	 Identify and describe ways to reduce and/or eliminate negative influences 

on the assessment process and results that can arise from the physical 
setting, context, and/or characteristics of the early childhood professional 
and the individuals being assessed.

Bachelor Degree Level

a)	 Plan, evaluate, and adapt, as needed, assessment processes that are 
valid and appropriate for the program and for each child.

b)	 Collaborate in conduction of assessment procedures that are responsive 
to cultural, linguistic, and environmental influences and the unique 
characteristics of each child.

c)	 Describe the advantages and disadvantages of specific procedures.
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F5. Involve the family and, as appropriate, other team members in 
assessing the child’s development, strengths, and needs in order to set 
goals for the child.

Entry Level

a)	 Identify and discuss ways in which childhood professionals can involve 
families in the assessment process.

Certificate/Associate Degree Level

a)	 Identify potential multidisciplinary team members who contribute to the 
assessment and goal-setting process.

b)	 Describe ways to foster family involvement in the assessment and goal-
setting process by collaborating with families throughout the assessment 
process.

c)	 Describe ways to work collaboratively with multidisciplinary teams to 
assess and set individual goals and update progress in an on-going 
manner.

Bachelor Degree Level

a)	 Demonstrate collaborative strategies that involve family members as 
contributing members of a multidisciplinary team.

b)	 Model strategies that support family involvement in all assessments and 
goal-setting procedures.

c)	 Describe and discuss ways to support families during all assessments and 
goal-setting procedures that reflect respect for their input.
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F6. Articulate an understanding of the distinctions and definitions of 
assessment concepts (e.g., authentic, screening, diagnostic assessments, 
standardized testing, accountability, assessment).

Entry Level

a)	 Identify the different types of assessment procedures that may be used 
(screening, formal/standardized, informal, authentic, etc.).

b)	 Discuss for what type of purposes the different types of assessments are 
used.

Certificate/Associate Degree Level

a)	 Discuss ways to share assessment results as appropriate with families in 
clear, supportive ways.

b)	 Role play a situation in which interpretation of the assessment results are 
shared with a family.

Bachelor Degree Level

a)	 Plan and conduct meetings to discuss different assessment results with 
various families in clear, accurate, and supportive ways.

b)	 Demonstrate the ability to use family-friendly terminology when sharing the 
results of assessment information.
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F7. Apply understanding of assessment concepts toward selection of 
appropriate formal assessment measures, critiquing the limitations of 
inappropriate measures, and discussing assessment issues as part of 
interdisciplinary teams.

Entry Level

a)	 Identify some possible biases that may occur when assessing a young 
child.

b)	 Identify other team members that may participate in a multidisciplinary 
assessment.

Certificate/Associate Degree Level

a)	 Discuss what various assessment tools specifically address if used for 
evaluation purposes.

b)	 Discuss the types of information that families, the EC teacher, and other 
disciplines may provide during an assessment procedure.

c)	 Select appropriate assessment tools for use when given a scenario of a 
young child’s learning or behavioral challenges.

Bachelor Degree Level

a)	 Apply an understanding of assessment concepts toward selection of 
appropriate formal assessment measures, critiquing the limitations of 
inappropriate measures, and discussing assessment issues as part of 
interdisciplinary teams.

b)	 Describe the types of misdiagnosis that may occur when using an 
inappropriate assessment tool.
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F8. Articulate an understanding that responsible assessment is legally and 
 ethically7 grounded and guided by sound professional standards. It is  
 collaborative and open with the goal of supporting diverse children and  
 families.

Entry Level

a)	 Review the NAEYC Code of Ethical Conduct.

Certificate/Associate Degree Level

a)	 Describe current research, position papers, and best practices related to 
assessment.

b)	 Discuss the similarities and/or difference between the NAEYC Code of 
Ethical Conduct and that of the Council for Exceptional Children (CEC)/
Division for Early Childhood (DEC) organization.

Bachelor Degree Level

a)	 Articulate an understanding that responsible assessment is legally and 
ethically grounded and guided by sound professional standards. It is 
collaborative and open with the goal of supporting diverse children and 
families.
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F9. Demonstrate knowledge of assessment techniques, interpretation of 
assessment information in the application of this data to curriculum   
development or intervention planning.

Entry Level

a)	 Discuss the philosophy that “assessment drives instruction”.

Certificate/Associate Degree Level

a)	 Describe the underlying reasoning for administration requirements when 
using standardized assessment tools. 

b)	 Discuss how interpretation of the assessment outcomes assist in 
development of targeted instructional curriculum.

Bachelor Degree Level

a)	 Use the assessment information to develop curriculum and intervention.
b)	 Design curriculum that would be adaptable to a variety of learner needs.



69

F10. Demonstrate knowledge of a variety of techniques and procedures to 
   evaluate and modify program goals for young children and their 
   families.

Entry Level

a)	 Discuss the importance of specifying, evaluating, and modifying program 
components and program goals.

Certificate/Associate Degree Level

a)	 Describe multiple ways to evaluate different program components.
b)	 Discuss ways that program components may be modified to meet the 

needs of all learners.

Bachelor Degree Level

a)	 Evaluate a specific set of program goals in collaboration with program 
staff, family, children, and community members.

b)	 Share knowledge of evaluation design, implementation, and findings with 
the program staff, families, and other stakeholders.
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F11. Demonstrate knowledge and use of program evaluation to ensure 
   comprehensive quality of the total environment for children, families,  
   and the community.

Entry Level

a)	 Define and discuss the terms “formative evaluation” and “summative 
evaluation14”.

b)	 Discuss the importance of identifying the staff role in program evaluations.

Certificate/Associate Degree Level

a)	 Describe examples of both formative and summative program evaluation.
b)	 Identify stakeholders who should be involved in evaluation of programs.
c)	 Describe various strategies for involving stakeholders in program 

evaluations.
d)	 Discuss the importance of using both formative and summative program 

evaluation.

Bachelor Degree Level

a)	 Participate in conducting both formative and summative program 
evaluation.

b)	 Discuss how programs might create successful, collaborative teams.
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F12. Use both self and collaborative evaluations as part of ongoing 
   program evaluations13.

Entry Level

a)	 Discuss self-evaluation techniques.
b)	 Discuss the program evaluation process.

Certificate/Associate Degree Level

a)	 Describe the role of self-evaluation in ongoing program evaluation in order 
to maintain quality programs.

b)	 Use a variety of self-assessment techniques to evaluate one’s own 
professional performance.

Bachelor Degree Level

a)	 Use results of self-evaluation and collaborative evaluations when 
constructing a professional development plan that is consistent with 
program goals and objectives.

b)	 Participate in a collaborative evaluation effort with colleagues, families, 
and community to increase program quality.
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G.  PROFESSIONALISM

RATIONALE

Professionalism is built upon individual integrity, responsibility, and ethical practices 
that demonstrate a profound respect for all children and their families. Early 
childhood professionals embrace a multicultural perspective that is responsive to 
individuals in culturally diverse communities in New Mexico. Professionals make 
decisions based upon knowledge of early childhood theories and practices that 
recognize diversity of ability, developmental level, and family characteristics. Early 
childhood professionals advocate for excellence in early childhood programs and 
participate in on-going professional development to enhance their knowledge and 
skills.  

G1. Adhere to early childhood professional codes of ethical conduct and  
       issues of confidentiality. 

       Entry Level

a)	 Discuss and reflect on NAEYC’s Code of Ethics and Conduct7.
b)	 Discuss and reflect the importance of confidentiality.

Certificate/Associate Degree Level

a)	 Identify and apply the codes of ethics and conduct7 of various organizations 
(i.e., NAEYC, DEC, etc.).

b)	 Practice principles set forth in professional codes of ethics.
c)	 Consistently model the practices of confidentiality.
d)	 Consistently model standards and principles set forth in early childhood 

codes of ethics and conduct.

Bachelor Degree Level

a)	 Inform others of, and support adherence to, early childhood codes of 
ethics and conduct when working with young children.

 
 
 



74

G2. Demonstrate knowledge of federal, state, and local regulations, and 
       public policies regarding programs and services for children birth – 
       eight (0-8) years of age.

Entry Level

a)	 Discuss New Mexico Child Care Regulations.
b)	 Identify and discuss various services available to children birth through 

eight years of age.

Certificate/Associate Degree Level

a)	 Identify and discuss federal, state, and local regulations and standards, 
including confidentiality and accountability. 

b)	 Discuss federal, state, and local regulations and how they impact 
programs and service for children and families.

c)	 Identify a current public policy and discuss the negative and positive 
consequences pertaining to programs and services for young children.

Bachelor Degree Level

a)	 Articulate the rationale for local, state, and federal regulations and 
standards – including those related to special education services, such as 
confidentiality, prior notice, evaluation, and assessment, referrals, IFSPs, 
IEPs, referrals, natural environments10, least restrictive environments, and 
inclusion. 

b)	 Adhere to all federal, state, and local regulations and standards pertaining 
to quality services for children birth through eight years of age.
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G3. Demonstrate understanding of conditions of children, families, and 
professionals; the historical and current issues and trends; legal issues; 
and legislation and other public policies affecting children, families, and 
programs for young children and the early childhood profession.

Entry Level

a)	 Develop an awareness of how public policies, regulations, and/or currents 
issues and trends impact children, families, and programs.

b)	 Discuss the importance of collaboration among colleagues and families in 
early care and education settings.

       Certificate/Associate Degree Level

a)	 Identify and describe the need for a variety of services to address the 
many needs of children and families.

b)	 Describe current issues and trends related to young children and their 
families.

c)	 Identify issues and/or public policies affecting the early childhood 
profession.

d)	 Describe ways to advocate for young children and their families.

Bachelor Degree Level

a)	 Inform others about research related to the impact of high quality early 
childhood programs.

b)	 Articulate impact of current trends and legal issues on professional 
practice.
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G4. Demonstrate critical reflection of one’s own professional and 
       educational practices from community, state, national, and global 
       perspectives.  

Entry Level

a)	 Define and discuss the importance of critical self-reflection regarding 
personal and professional attitudes towards inclusive early care and 
educational practices.

b)	 Discuss the role of the professional in including all young children in early 
care and education.

Certificate/Associate Degree Level

a)	 Examine one’s own belief system, as well as belief systems of other 
cultures, to respond to similarities and differences of young children.

b)	 Identify and practice the personal and professional characteristics required 
to work with young children in inclusive environments.

c)	 Use reflective practice consistently and intentionally. 
d)	 Plan for continued personal and professional development based on one’s 

own learning needs.

Bachelor Degree Level

a)	 Critically reflect on one’s own professional and educational practices from 
community, state, national, and global perspectives towards inclusive 
practices.
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G5. Demonstrate understanding of the early childhood profession, its 
 multiple historical, philosophical, and social foundations, and how  
 these foundations influence current thought and practice.

Entry Level

a)	 Discuss the historical foundations of Early Childhood Education.

Certificate/Associate Degree Level

a)	 Identify and discuss how major historical, philosophical, and social 
foundations have influenced current thought and practice. 

Bachelor Degree Level

a)	 Create and continually evaluate a program that addresses the 
philosophical and social foundations of early care and education 
influenced by current thought and practice.

b)	 Inform others of current thought and practices that influence the quality of 
the educational environment.

c)	 Collaborate in creating and maintaining a program that addresses the 
cultural, historical, philosophical, and social foundations of early care and 
education that are influenced by current thought and practice.
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G6. Demonstrate a commitment to leadership and advocacy for excellence 
 in programs and services for young children and their families.

Entry Level

a)	 Define the term “advocacy”.
b)	 Define the role of the professional as leader and advocate.

Certificate/Associate Degree Level

a)	 Identify the different types of leadership roles and characteristics of 
leaders.

b)	 Identify strategies for collaboration.

Bachelor Degree Level

a)	 Demonstrate a commitment to high quality early childhood programs 
through personal attitudes and activities, such as newsletters, research, 
membership in professional organizations, conference attendance and 
presentations, testifying in legislative committees, and advocating to the 
public.

b)	 Continually evaluate the program and implement findings to improve 
program quality and services to young children and families.

c)	 Collaborate in creating and advocating for high quality programs and 
services that serve as models for other programs.
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E7. Demonstrate knowledge in technology resources to engage in ongoing 
      professional development.

Entry Level

a)	 Identify multiple resources, including technology resources, for 
professional development.

b)	 Participate in an on-line training that includes a chat room or other 
technology based discussion component of training content.

Certificate/Associate Degree Level

a)	 Identify new ways of learning that includes the use of technology such as 
Blackboard, WebCT, Skype, ooVoo, Wimba, Moodle, etc.

b)	 Identify ways to use technology to access experts in the field of Early 
Childhood Education and related resources that are not available locally/
regionally.

c)	 Share information about the use of technology with other colleagues, 
peers, families, etc.

Bachelor Degree Level

a)	 Engage in more advanced technologies and explore the use of these 
technologies by participating in activities such as real time virtual visits 
to classrooms, use of video that can be annotated, voice based online 
discussions, digital portfolios, and other collaborative work tools.
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GLOSSARY FOR EARLY CHILDHOOD EDUCATION 

1Adaptive/ Living Skills means the development in several skill areas such as 1) living 
skills: eating, dressing, toileting; 2) independence/safety skills: avoiding dangerous 
situations; and 3) environmental adaptation skills: adapting behavior as a function of 
the limitations or demands of the particular environment. Adaptive behavior means the 
effectiveness or degree with which the child meets the standards of personal independence 
and social responsibility expected of comparable age and cultural groups. (6.61.12.7.A 
NMAC)

2Alternative Means of Communication means other forms of communication, particularly 
non-vocal; such as the use of sign language with and without speech; communication boards; 
or other technological aids such as computers and speech output devices. (6.61.12.7.B 
NMAC)

3Anti Bias means actively confronting, transcending, and eliminating personal and 
instructional barriers based on race, ethnicity, language, gender, sexual orientation, or ability. 
(6.61.12.7.C NMAC)

4Assessment means the process of using a systematic procedure for gathering information 
for the purposes of determining a child’s developmental skill levels, abilities or strengths, 
levels of performance, and for monitoring progress towards goals/outcomes. This process 
is best accomplished through observation of the child in natural environments over time 
with input from multiple assessors. Assessment may be conducted using informal or formal 
measurement tools.

5At-risk means the following as it applies to children birth – two (2) years of age: A 
biological or medical risk is the presence of early medical conditions, which are known 
to produce developmental delays in some children. An environmental risk is the presence 
of physical, social, and/or economic factors in the environment, which pose a substantial 
threat to development as indicated by a discrepancy between chronological age, after 
correction for prematurity, and developmental age in two (2) or more areas of development as 
documented by the evaluation process. A determination of environmental risk shall be made 
by an interagency team and shall not be based upon behavior related to cultural or language 
differences. (6.61.12.7.D NMAC)

6Balanced literacy means is a curricular methodology that integrates various modalities of 
literacy instruction. Assessment-based planning is at the core of this model. The balanced 
literacy approach is characterized by explicit skill instruction and the use of authentic texts. 
Through various modalities, the teacher implements a well-planned comprehensive literacy 
program that reflects a gradual release of control, whereby responsibility is gradually shifted 
from the teacher to the students.

7Codes of Ethics and Conduct  means a set of principles of conduct within an organization 
that guide decision-making and behavior. The purpose of the code is to provide members and 
other interested persons with guidelines for making ethical choices in the conduct of their 
work. Professional integrity is the cornerstone of many employees’ credibility. Members of 
an organization adopt a code of ethics to share a dedication to ethical behavior and adopt this 
code to declare the organization’s principles and standards of practice. The early childhood 
profession is guided by several organization’s Codes of Ethics and Conduct (see those 
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developed by the National Association for the Education of Young Children (NAEYC), 
the New Mexico Public Education Department, Early Head Start/Head Start, the Division 
for Early Childhood (DEC) of the Council for Exceptional Children (CEC), and the Infant 
Mental Health Association.     

8Developmentally Appropriate Practice (DAP) means meeting children where they are and 
enabling them to reach goals that are both challenging and achievable.  DAP requires that all 
teaching practices should be appropriate to children’s age and developmental status, attuned 
to them as unique individuals, and responsive to the social and cultural contexts in which 
they live. DAP means ensuring that goals and experiences are suited to children’s learning 
and development and challenging enough to promote their progress and interest. Best 
practice is based on knowledge – not on assumptions – of how children learn and develop. 
Research has yielded major principles in human development and learning. Twelve of these 
principles along with evidence about curriculum and teaching effectiveness, form a solid 
basis for decision-making in early care and education.

Copple, C., & Bredekamp, S. (Eds.). (2009) Developmentally appropriate practice in early 
childhood programs (3rd ed.) (p. xii).  Washington, D.C.: National Association for the 
Education of Young Children.

9Diverse Abilities means any young child with an identified disability, developmental delay, 
or who may be “at-risk” for learning challenges, as well as children who may be challenged 
as second language learners, or with cognitive, social/emotional, motor, language, or mental 
health/well-being differences. (6.61.12.7.E NMAC)

10Diverse Settings   Include “natural settings”, defined by federal law as “…settings that are 
normal or natural for the child’s age peers who have no disabilities.” (SEC.303.18).

“Children and families participate in a variety of community activities that are natural 
for them, including those that occur in their home.  Natural groups of children are 
groups that would continue to exist with or without children with disabilities.  Groups 
that are not ‘natural groups’ include playgroups, toddler groups, or child care settings 
that include only children with disabilities.  However, even the most ‘natural’ of 
groups is not a natural setting for a particular child if it is not part of the child’s 
family’ routine or community.” 

“Service settings that are not ‘natural settings’ include clinic, hospital, therapists’ 
offices, rehabilitation centers, and segregated group settings.  This includes any 
settings designed to serve children based on categories of disabilities or selected for 
the convenience of service providers.”

From Federal Law, SEC, 303.18. 						    
    From Part C Coordinators’ Association’s Position Paper on Natural 
Environments   (4/3/2000).  

11Domain means one of six different developmental areas of children. These six 
developmental domains are physical, perception and sensory (aesthetic), communication and 
language, cognitive, emotional (affective), and social.

12Emergent Literacy means the earliest phases of literacy development, the period between 
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birth and the time when children read and write conventionally. The term emergent literacy 
signals a belief that, in a literate society, young children--even 1- and 2-year-olds--are in 
the process of becoming literate. These precursors to reading and writing in an educational 
setting indicates that development of these early skills occurs in every day contexts of the 
home, community, and early care and education settings through meaningful and functional 
experiences that require the use of early literacy skills in the child’s natural environments. 

13Evaluation means the formal process of determining the quality, effectiveness, or value of 
a program/educational plan, project, or curriculum. This process includes the establishment 
of appropriate standards, the systematic collection of information, and the application or 
comparison of the standards to the information gained from multiple sources and multiple 
assessment tools.

14Formative and Summative Evaluation means two major components or function of an 
evaluation process. The formative evaluation is an on-going evaluation of a program, which 
is intended to foster development and improvement within an ongoing activity. A summative 
evaluation is the summary or results of the program evaluation, which would determine 
whether stated goals and objectives were met. 

15Inclusion/Inclusive means a philosophically based approach to providing accessibility 
and participation in typical early childhood settings for children with diverse abilities. 
(6.61.12.7.F NMAC)

16Inclusive Practices means those strategies which educators, administrators, and families 
implement to ensure accessibility and full participation of children with diverse abilities in all 
activities. (6.61.12.7.G NMAC)

17Individual Education Plan (IEP) means a plan that describes the delivery of services to a 
child with a disability, age three – twenty-one (3-21).  The plan serves as a communication 
vehicle between parents and school personnel and enables them, as equal participants, to 
decide jointly what the child’s needs are, what services will be provided to meet those needs, 
what the anticipated outcomes may be, and how the child’s progress towards meeting the 
projected outcomes will be evaluated. (6.61.12.7.H NMAC)

18Individualized Family Service Plan (IFSP) means a plan that describes the delivery of 
services to a child with a developmental delay or at-risk for a developmental delay, birth 
– two (2) years of age, and the child’s family. Components of the plan include a statement 
of the describing the child’s level of functioning in developmental areas; major outcomes 
including criteria, procedures, and timelines to determine the degree of progress and revision 
of the plan; specific services needed to achieve outcomes; other services needed by the child 
and family; name of service coordinator; transition plan; and an optional statement of family 
concerns, priorities, and resources. (6.61.12.7.I NMAC)

19Integrated Curriculum means an approach to curriculum that recognizes that content 
areas in instruction are naturally interrelated, as they are in real life experiences. In the 
resulting integrated curriculum, learning is regarded as a process rather than a collection of 
facts. Learning about math, science, social studies, health, and other content areas are all 
connected through meaningful activities. (6.61.12.7.J NMAC)

20Intervention Strategies means various techniques used in teaching a child a particular skill 
such as physical and/or verbal prompts and cues, visual aids, modeling, imitations, repetition, 
task analysis, or environmental or stimulus cues and prompts. These strategies are attempts to 
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facilitate learning when the presentation of information or the arrangement of an environment 
is insufficient in assisting the developmental learning process. The proper design of 
intervention strategies requires careful observation, individualization, and data keeping. 
The goal of this approach is to systematically fade the particular technique used as the child 
demonstrates abilities to practice, initiate, and generalize the skill. (6.61.12.7.K NMAC)

21Least Restrictive Environment means the environment in which all children are most 
generally found in a public education setting (i.e., general education classroom). Children 
with identified disabilities are to have access to the general education curriculum and have 
the opportunity to participate fully with their peers with disabilities to the maximum extent 
possible. Supports may be necessary for the “least restrictive environment” to be most 
successful. (6.61.12.7.L NMAC)

22Literacy means the having the skills and ability to successfully function in one’s 
community, society, and culture. Literacy is having the ability to make and communicate 
meaning from, and by, the use of a variety of socially contextual symbols. Within various 
levels of developmental ability, a literate person can derive and convey meaning, and use 
their knowledge to achieve a desired purpose or goal that requires the use of language skills, 
be they spoken or written. Literacy involves the ability to listen, read and comprehend the 
written and spoken word, communicate in sequential thoughts to interact with others, and 
write to convey meaning to others. A literate person can mediate their world by deliberately 
and flexibly orchestrating meaning from one linguistic knowledge base and apply or connect 
it to another knowledge base. For example, knowing that letters symbolize sounds, and 
that those sounds form words to which the reader can attach meaning, is an example of the 
cognitive orchestration of knowledge, a literate person conducts. Literacy is “not in isolated 
bits of knowledge but in students’ growing ability to use language and literacy in more and 
broader activities” (Moll, 1994, p. 202).The definition of literacy is dynamic, evolving, and 
reflects the continual changes in our society. Literacy now includes the understanding of 
mathematics, communication technologies, and critical thought.
23Social/Emotional Well-Being means the child’s experience, expression, and management 
of emotions and the ability to establish positive and rewarding relationships with others.1  
The core features of emotional development include the ability to identify and understand 
one’s own feelings, to accurately read and comprehend emotional states in others, to manage 
strong emotions and personal expression in a constructive manner, to regulate one’s own 
behavior, to develop empathy for others, and to establish and maintain relationships.2

(1Cohen et al. (2005). Helping young children succeed: Strategies to promote early 
childhood social and emotional development. Washington, DC: National Conference of State 
Legislatures and Zero to Three. http://www.zerotothree.org/policy)

(2 National Scientific Council on the Developing Child. (Winter, 2004). “Children’s 
emotional development is built into the architecture of their brains,” Working Paper No. 2. 
http://www.developingchild.net)

24Variations across Cultures/Cultural Diversity means that the curriculum, environment, 
and learning materials are reflective of distinct groups that may differ from one another 
physically, socially, and culturally. (6.61.12.7.M NMAC)
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t p
ric

e.
X

(b
)  

   
D

em
on

st
ra

te
 u

nd
er

st
an

di
ng

 a
nd

 s
ki

ll 
in

 th
e 

co
ns

tru
ct

io
ns

 o
f s

ol
id

s,
 m

ea
su

re
m

en
ts

 
of

 th
ei

r v
ol

um
es

 a
nd

 s
ur

fa
ce

 a
re

as
, d

ra
w

in
g 

th
ei

r p
ro

je
ct

io
ns

, a
nd

 m
ak

in
g 

pl
an

s 
fo

r t
he

ir 
co

ns
tru

ct
io

n;
 d

ef
in

in
g 

re
le

va
nt

 v
ar

ia
bl

es
 a

nd
 w

rit
in

g 
fo

rm
ul

as
 d

es
cr

ib
in

g 
th

ei
r 

re
la

tio
ns

hi
ps

 in
 p

ro
bl

em
-s

ol
vi

ng
 a

ct
iv

iti
es

; a
nd

 u
si

ng
 m

ea
su

re
m

en
t t

oo
ls

 a
nd

 a
pp

ro
pr

ia
te

 
te

ch
ni

qu
es

 fo
r r

ec
or

di
ng

 d
at

a 
an

d 
di

sp
la

yi
ng

 re
su

lts
.

X
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(c
)  

   
Fa

ci
lit

at
e 

cu
rr

ic
ul

um
 w

ith
 o

pe
n-

en
de

d 
ac

tiv
iti

es
 th

at
 p

ro
m

ot
e 

ch
ild

re
n'

s 
ex

pa
ns

io
n 

of
 

th
e 

m
at

er
ia

l l
ea

rn
ed

, a
nd

 in
 w

hi
ch

 c
hi

ld
re

n 
le

ar
n 

to
 u

se
 a

 v
ar

ie
ty

 o
f m

at
he

m
at

ic
al

 s
ki

lls
 

an
d 

co
nc

ep
ts

, i
nc

lu
di

ng
 p

ro
bl

em
 s

ol
vi

ng
, r

ea
so

ni
ng

, a
nd

 lo
gi

c.
X

(d
)  

   
Pr

ov
id

e 
op

po
rtu

ni
tie

s 
fo

r c
hi

ld
re

n 
to

 le
ar

n 
ho

w
 to

 u
se

 to
ol

s,
 te

ch
no

lo
gy

, a
nd

 
m

an
ip

ul
at

iv
es

 in
 p

ro
bl

em
 s

ol
vi

ng
.

X

(e
)  

   
Es

ta
bl

is
h 

a 
cl

as
sr

oo
m

 e
nv

iro
nm

en
t o

f r
es

pe
ct

 fo
r c

ul
tu

ra
l d

iv
er

si
ty

 a
nd

 g
en

de
r 

eq
ui

ty
 in

 w
hi

ch
 a

ll 
ch

ild
re

n 
de

ve
lo

p 
sk

ills
 in

 c
om

m
un

ic
at

in
g,

 d
is

cu
ss

in
g,

 a
nd

 d
is

pl
ay

in
g 

m
at

he
m

at
ic

al
 id

ea
s.

X

(3
)  

   
Sc

ie
nc

e
(a

)  
   

D
em

on
st

ra
te

 u
nd

er
st

an
di

ng
 a

nd
 a

pp
ly

 th
e 

fu
nd

am
en

ta
l c

on
ce

pt
s 

in
 th

e 
su

bj
ec

t 
m

at
te

r o
f s

ci
en

ce
 in

cl
ud

in
g 

ph
ys

ic
al

, l
ife

, a
nd

 e
ar

th
 a

nd
 s

pa
ce

 s
ci

en
ce

s 
as

 w
el

l a
s 

co
nc

ep
ts

 in
 s

ci
en

ce
 a

nd
 te

ch
no

lo
gy

, s
ci

en
ce

 in
 p

er
so

na
l a

nd
 s

oc
ia

l p
er

sp
ec

tiv
es

, t
he

 
hi

st
or

y 
an

d 
na

tu
re

 o
f s

ci
en

ce
, t

he
 u

ni
fy

in
g 

co
nc

ep
ts

 o
f s

ci
en

ce
, a

nd
 th

e 
in

qu
iry

 p
ro

ce
ss

 
sc

ie
nt

is
ts

 u
se

 in
 d

is
co

ve
ry

 o
f n

ew
 k

no
w

le
dg

e 
to

 b
ui

ld
 a

 b
as

e 
of

 s
ci

en
tif

ic
 in

qu
iry

.
X

(b
)  

   
Ap

pl
y 

sc
ie

nt
ifi

c 
m

et
ho

ds
 to

 d
ev

el
op

 c
hi

ld
re

n'
s 

ab
ilit

ie
s 

to
 id

en
tif

y 
an

d 
co

m
m

un
ic

at
e 

a 
pr

ob
le

m
, a

nd
 to

 d
es

ig
n,

 im
pl

em
en

t, 
an

d 
ev

al
ua

te
 a

 s
ol

ut
io

n.
X

(c
)  

   
D

em
on

st
ra

te
 th

e 
ab

ilit
y 

to
 in

te
gr

at
e 

a 
va

rie
ty

 o
f t

ec
hn

ol
og

ie
s 

in
to

 p
la

nn
ed

 s
ci

en
ce

 
ac

tiv
iti

es
.

X

(d
)  

   
Es

ta
bl

is
h 

a 
cl

as
sr

oo
m

 e
nv

iro
nm

en
t o

f r
es

pe
ct

 fo
r c

ul
tu

ra
l d

iv
er

si
ty

 a
nd

 g
en

de
r 

eq
ui

ty
 w

he
re

 a
ll 

ch
ild

re
n 

pa
rti

ci
pa

te
 fu

lly
 in

 s
ci

en
ce

 le
ar

ni
ng

.
X

 (4
)  

   
So

ci
al

 S
tu

di
es

(a
)  

   
D

em
on

st
ra

te
 a

n 
un

de
rs

ta
nd

in
g 

of
 th

e 
pr

in
ci

pl
es

 o
f t

ea
ch

in
g 

an
d 

le
ar

ni
ng

 p
ro

ce
ss

es
 

th
at

 u
nd

er
lin

e 
so

ci
al

 s
tu

di
es

 c
on

ce
pt

s 
an

d 
ca

n 
tra

ns
la

te
 th

es
e 

in
to

 m
ea

ni
ng

fu
l l

ea
rn

in
g 

ac
tiv

iti
es

 fo
cu

si
ng

 o
n 

in
qu

iry
, a

ut
he

nt
ic

ity
, a

nd
 c

ol
la

bo
ra

tio
n.

X

(b
)  

   
D

em
on

st
ra

te
s 

un
de

rs
ta

nd
in

g 
th

at
 th

e 
so

ci
al

 s
tu

di
es

 e
nc

om
pa

ss
 h

is
to

ry
, g

eo
gr

ap
hy

, 
an

th
ro

po
lo

gy
, a

rc
he

ol
og

y,
 e

co
no

m
ic

s,
 p

ol
iti

ca
l s

ci
en

ce
, p

sy
ch

ol
og

y,
 s

oc
io

lo
gy

, a
nd

 th
e 

in
te

rd
is

ci
pl

in
ar

y 
re

la
tio

ns
hi

p 
of

 a
ll 

fa
ce

ts
 o

f t
he

 s
oc

ia
l s

tu
di

es
.

X

(c
)  

   
D

em
on

st
ra

te
 u

nd
er

st
an

di
ng

 th
at

 th
e 

de
fin

iti
on

 o
f s

oc
ia

l s
tu

di
es

 re
qu

ire
s 

th
at

 
ch

ild
re

n 
be

 s
oc

ia
lly

 a
w

ar
e 

of
 a

nd
 a

re
 a

ct
iv

e 
pa

rti
ci

pa
nt

s 
in

 lo
ca

l, 
st

at
e,

 n
at

io
na

l, 
an

d 
gl

ob
al

 is
su

es
; a

nd
 th

at
 c

hi
ld

re
n 

re
co

gn
iz

e 
an

d 
re

sp
ec

t d
iv

er
se

 lo
ca

l a
nd

 g
lo

ba
l 

pe
rs

pe
ct

iv
es

 c
on

ce
rn

in
g 

cu
ltu

re
s 

ot
he

r t
ha

n 
th

ei
r o

w
n.

X
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(d
)  

   
Im

pl
em

en
t a

 v
ar

ie
ty

 o
f t

ea
ch

in
g 

st
ra

te
gi

es
 to

 a
ss

is
t c

hi
ld

re
n 

to
 u

se
 m

ul
tip

le
 

re
so

ur
ce

s 
in

cl
ud

in
g 

pr
im

ar
y 

(e
.g

., 
do

cu
m

en
ts

, a
rti

fa
ct

s/
re

ga
lia

, d
ire

ct
 o

bs
er

va
tio

n,
 h

um
an

 
re

so
ur

ce
s,

 p
er

so
na

l b
ac

kg
ro

un
d)

 a
nd

 s
ec

on
da

ry
 (e

.g
., 

bo
ok

s,
 n

ew
sp

ap
er

s,
 in

te
rn

et
) a

s 
pa

rt 
of

 th
e 

in
qu

iry
/re

se
ar

ch
 p

ro
ce

ss
.

X

(e
)  

   
C

re
at

e 
cu

rr
ic

ul
um

 e
xp

er
ie

nc
es

 th
at

 p
ro

vi
de

 o
pp

or
tu

ni
tie

s 
fo

r c
hi

ld
re

n 
to

 a
pp

re
ci

at
e 

th
e 

hi
st

or
ic

al
 d

ev
el

op
m

en
t o

f d
em

oc
ra

tic
 v

al
ue

s,
 in

st
itu

tio
ns

, n
at

io
ns

, a
nd

 c
ul

tu
re

s.
X

(g
)  

   
D

em
on

st
ra

te
 th

e 
ab

ilit
y 

to
 p

la
n 

fo
r a

nd
 e

ng
ag

e 
ch

ild
re

n 
in

 th
e 

pr
es

en
ta

tio
n 

of
 s

oc
ia

l 
st

ud
ie

s 
kn

ow
le

dg
e 

us
in

g 
a 

va
rie

ty
 o

f s
ig

n 
sy

st
em

s 
in

cl
ud

in
g 

w
rit

in
g,

 c
ha

rts
, g

ra
ph

s,
 

m
ap

s,
 a

rt,
 m

us
ic

, d
ra

m
a,

 d
an

ce
, a

nd
 te

ch
no

lo
gy

.
X

(5
)  

   
Fi

ne
 A

rt
s 

an
d 

M
ov

em
en

t
(a

)  
   

D
em

on
st

ra
te

 a
n 

un
de

rs
ta

nd
in

g 
an

d 
im

pl
em

en
ta

tio
n 

of
 a

rts
 a

ct
iv

iti
es

 s
uc

h 
as

 
hi

st
or

y,
 a

rt 
m

ak
in

g,
 a

pp
re

ci
at

io
n,

 a
nd

 c
rit

ic
is

m
 th

ro
ug

h 
da

nc
e,

 m
us

ic
, t

he
at

er
, a

nd
 th

e 
vi

su
al

 a
rts

, a
pp

ro
pr

ia
te

 to
 y

ou
ng

 c
hi

ld
re

n'
s 

de
ve

lo
pm

en
ta

l l
ev

el
s 

in
te

re
st

s.
X

 (b
)  

   
D

em
on

st
ra

te
 k

no
w

le
dg

e 
of

 th
e 

di
st

in
ct

io
ns

, c
on

ne
ct

io
ns

, a
nd

 in
te

gr
at

io
n 

be
tw

ee
n 

ar
ts

 d
is

ci
pl

in
es

 a
nd

 a
rts

 e
xp

er
ie

nc
es

 a
nd

 e
nc

ou
ra

ge
s 

st
ud

y 
an

d 
ac

tiv
e 

pa
rti

ci
pa

tio
n 

th
at

 
le

ad
s 

to
 s

ki
ll 

de
ve

lo
pm

en
t a

nd
 a

pp
re

ci
at

io
n.

X

(c
)  

   
Fa

ci
lit

at
e 

cu
rr

ic
ul

um
 in

 w
hi

ch
 c

hi
ld

re
n 

co
m

m
un

ic
at

e 
at

 a
 b

as
ic

 le
ve

l i
n 

th
e 

fo
ur

 (4
) 

ar
t d

is
ci

pl
in

es
 o

f d
an

ce
, m

us
ic

, t
he

at
er

, a
nd

 v
is

ua
l a

rts
, i

nc
lu

di
ng

 k
no

w
le

dg
e 

an
d 

sk
ills

 in
 

th
e 

us
e 

of
 b

as
ic

 v
oc

ab
ul

ar
ie

s,
 m

at
er

ia
ls

, t
oo

ls
, t

ec
hn

iq
ue

s,
 a

nd
 th

in
ki

ng
 p

ro
ce

ss
es

 o
f 

ea
ch

 d
is

ci
pl

in
e.

X

(d
)  

   
C

re
at

e 
a 

cl
as

sr
oo

m
 e

nv
iro

nm
en

t w
ith

 e
xe

m
pl

ar
y 

w
or

ks
 o

f a
rt 

fro
m

 a
 v

ar
ie

ty
 o

f 
cu

ltu
re

s 
an

d 
hi

st
or

ic
al

 p
er

io
ds

 a
nd

 p
ro

vi
de

 o
pp

or
tu

ni
tie

s 
fo

r s
tu

de
nt

s 
to

 d
is

cu
ss

 a
nd

 
re

sp
on

d 
to

 th
em

.
X

(e
)  

   
D

em
on

st
ra

te
 a

n 
un

de
rs

ta
nd

in
g 

of
 m

ot
or

 s
ki

ll 
de

ve
lo

pm
en

t i
n 

yo
un

g 
ch

ild
re

n 
an

d 
ap

pl
y 

kn
ow

le
dg

e 
of

 a
ge

 a
nd

 d
ev

el
op

m
en

ta
lly

 a
pp

ro
pr

ia
te

 p
sy

ch
om

ot
or

 a
nd

 c
og

ni
tiv

e 
ac

tiv
iti

es
.

X

(f)
   

  C
re

at
e 

an
d 

us
e 

ap
pr

op
ria

te
 in

st
ru

ct
io

na
l c

ue
s 

an
d 

pr
om

pt
s 

fo
r m

ot
or

 s
ki

lls
, r

hy
th

m
s,

 
an

d 
ph

ys
ic

al
 a

ct
iv

ity
.

X

(g
)  

   
Ap

pl
y 

an
 u

nd
er

st
an

di
ng

 o
f c

hi
ld

 d
ev

el
op

m
en

t k
no

w
le

dg
e 

co
up

le
d 

w
ith

 c
hi

ld
 

pe
rfo

rm
an

ce
 d

at
a 

to
 m

ak
e 

in
fo

rm
ed

 in
st

ru
ct

io
na

l d
ec

is
io

ns
.

X
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EC
ED

 N
um

be
r

C
om

pe
te

nc
y 

I C
ur

ric
ul

um
 &

 C
on

te
nt

 K
no

w
le

dg
e

N
ew

 M
ex

ic
o 

Ea
rly

 C
hi

ld
ho

od
 E

du
ca

tio
n 

C
om

pe
te

nc
y 

Ar
ea

Pro
fes

sio
nali

sm

Chld G
rw

th, D
ev

 &
 Lrn

g

Hea
lth

, S
afe

ty 
& N

utri
tio

n

Fam
 &

 C
om C

olla
b

Guiding Young C
hild

ren

Ass
es

sm
en

t

Intro
 to

 Lan
g Lit &

 R
dng

Curri
cu

lum &
 Play

 (B
-4)

Curr 
& Play

 Prac
t (B

-4)

Cur D
ev

 &
 Im

p (A
ge 3

-G
r3)

Cur D
ev

 &
 Im

 Prac
t (A

ge 3
-G

r3)

Rsrc
h in

 C
hld G

rw
th D

ev
 Lrn

g

Yng C
hldrn

 w
/D

vrs
e A

bil

Fam
ily

 Lan
guag

e &
 C

ultu
re

Adva
nce

d C
are

givi
ng

Emerg
en

t L
ite

rac
y

Intgtd C
urr 

B-4

Intgrtd
 C

urr 
Prac

t B
-4

Tch
ng &

 Lrn
g M

th &
 Sci

Tch
ng Lrn

g R
dng &

Wrtn
g

Tch
ng/Lrn

g SS, F
A &

 M
vm

nt

Studen
t T

ea
ch

ing

 I.
   

   
   

   
  B

irt
h 

th
ro

ug
h 

Pr
e-

K

(1
)  

   
D

em
on

st
ra

te
 c

on
te

nt
 k

no
w

le
dg

e 
(e

.g
., 

ar
t, 

m
us

ic
, m

ov
em

en
t, 

sc
ie

nc
e,

 m
at

h,
 

lit
er

ac
y,

 s
oc

ia
l s

tu
di

es
, a

nd
 te

ch
no

lo
gy

) a
nd

 fa
m

ilia
rit

y 
w

ith
 a

 w
id

e 
va

rie
ty

 o
f r

es
ou

rc
e 

in
 

ac
ad

em
ic

 d
is

ci
pl

in
es

 a
nd

 a
pp

ly
 th

at
 k

no
w

le
dg

e 
in

 th
e 

de
ve

lo
pm

en
t, 

im
pl

em
en

ta
tio

n,
 a

nd
 

ev
al

ua
tio

n 
of

 c
ur

ric
ul

um
.

x
x

(2
)  

   
D

em
on

st
ra

te
 s

ki
ll 

in
 c

ol
la

bo
ra

tio
n 

w
ith

 p
ro

fe
ss

io
na

ls
 fr

om
 o

th
er

 d
is

ci
pl

in
es

 (e
.g

., 
m

en
ta

l h
ea

lth
, p

sy
ch

ol
og

y,
 s

pe
ec

h 
an

d 
la

ng
ua

ge
, o

cc
up

at
io

na
l t

he
ra

py
) w

he
n 

pl
an

ni
ng

 
cu

rr
ic

ul
um

 a
nd

 te
ac

hi
ng

 s
tra

te
gi

es
 fo

r y
ou

ng
 c

hi
ld

re
n 

in
 d

iv
er

se
 a

bi
lit

ie
s.

x
x

x

(3
)  

   
D

em
on

st
ra

te
 a

n 
un

de
rs

ta
nd

in
g 

an
d 

ap
pl

ic
at

io
n 

of
 fl

ex
ib

le
 te

ac
hi

ng
 a

pp
ro

ac
he

s 
th

at
 

sp
an

 a
 c

on
tin

uu
m

 fr
om

 c
hi

ld
-in

iti
at

ed
 to

 a
du

lt-
di

re
ct

ed
 a

nd
 fr

om
 fr

ee
 e

xp
lo

ra
tio

n 
to

 
sc

af
fo

ld
ed

 s
up

po
rt 

or
 te

ac
he

r m
od

el
in

g.
x

x

(4
)  

   
Ap

pl
y 

un
de

rs
ta

nd
in

g 
of

 y
ou

ng
 c

hi
ld

re
n'

s 
ne

ed
 fo

r b
al

an
ce

, o
rd

er
, d

ep
th

, v
ar

ie
ty

, a
nd

 
ch

al
le

ng
e 

th
ro

ug
h 

cu
rr

ic
ul

um
 p

la
nn

in
g,

 ro
ut

in
es

, a
nd

 s
ch

ed
ul

in
g 

(e
.g

., 
da

ily
, w

ee
kl

y,
 a

nd
 

lo
ng

er
-te

rm
).

x
x

 (5
) L

in
k 

ch
ild

 c
ha

ra
ct

er
is

tic
s,

 n
ee

ds
, a

nd
 in

te
re

st
s 

w
ith

 in
fo

rm
al

 o
pp

or
tu

ni
tie

s 
to

 b
ui

ld
 

ch
ild

re
n'

s 
la

ng
ua

ge
, c

on
ce

pt
 d

ev
el

op
m

en
t, 

an
d 

sk
ils

.
x

x
x

x
(6

)  
   

Ap
pl

y 
kn

ow
le

dg
e 

to
 c

re
at

e 
en

vi
ro

nm
en

ts
 th

at
 e

nr
ic

h 
an

d 
ex

te
nt

 c
hi

ld
re

n'
s 

pl
ay

 
in

cl
ud

in
g 

in
te

rv
en

tio
n 

st
ra

te
gi

es
 (i

.e
., 

qu
es
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For more information, contact
The Office of Child Development
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(505) 827-7946


